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ABSTRACT
The purpose of this study was to study a well-known and well-researched topic,
public speaking anxiety, in a new light. Public speaking anxiety has been researched in
depth for numerous years; however, there are still a few areas that have received little
research when applied to public speaking anxiety. These areas are self-perceived
competency, preparation time, contagion theory, and gender differences. All of these
areas may serve as correlational or causational factors for public speaking anxiety.
This study was conducted using students from introductory public speaking
classes at the University of Tennessee, Knoxville. All students were asked to fill out two
questionnaires, THE COMMUNICATION ANXIETY INVENTORY-FORM STATE
and the COMMUNICATIVE CO�ETENCE SCALE, before and after giving a
prepared four to seven minute speech.
Although more research needs to be conducted in the previously mentioned areas,
this study did conclude that intuitiveness does not always mean truthfulness. Public
speaking anxiety and self-perceived competency were found to decrease over time. The
amount of time spent in preparation and the effects of contagion theory had no effect on
the amount of public speaking anxiety felt by a student. Finally, there it was found that
there were no gender differences when it comes to public speaking anxiety.
In essence, dealit;ig with public speaking anxiety and its numerous causes and
correlates, can be a tricky situation. �..is true because one never knows how anxiety
may affect an individual or how individual differences may affect public speaking
anxiety.

PREFACE
For those familiar with the numerous work conducted on public speaking anxiety,
this topic and the research therein may seem redundant or overdone. However, if one
takes a closer look at this study, you will find that public speaking anxiety may never be
an overdone topic. There continues to be new theories introduced concerning the
beginning of public speaking anxiety (e.g. Contagion Theory, Gender Differences).
There also continues to be discrepancies when it comes to individual findings dealing
with public speaking anxiety. All of this information proves that public speaking anxiety,
and its numerous causes and correlates, is a topic that needs continual researching and
revising, since it is a topic which may vary tremendously because of the differences in
individuals.
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CHAPTER ONE: INTRODUCTION AND RATIONALE
Over the course of a lifetime, everyone will have to do it at least once. More than
likely, everyone will be rather nervous when they are first asked to do this. The action
that I am referring to is giving a public speech. Whether a person bas to give a speech in
elementary school, college, or in the work-world, public speaking is inevitable in the new
millennium. In fact, public speaking and communication skills seem to be growing as
some of the most needed skills in the world. However, the truth is that many people are
scared when it comes to publicly addressing people. Having public speaking anxiety can
truly have a negative effect on one's life (McCroskey, 1977). For instance, imagine
having to quit work at a particular company or companies because you are just too afraid
to give a speech during a business luncheon. Or imagine not being hired for a job
because you lack the adequate spe�g skills that other applicants are proficient in. In
today's world both of these scenarios could happen if one is too afraid to speak in public.
Even outside t�. work-world, communication anxiety can have a tremendous negative
impact on one's life. People with a high level of communication apprehension are less
likely to attend college (Monroe & Borzi, 1988). Out of those people who go ahead and
attend college, people with a high level of communication apprehension are more likely
to drop out after their first year (Ericson & Gardner, 1992). Richmond and McCroskey
( 1992) found that students with high communication apprehension are prone to drop
speech courses or to be absent when presentations are due.
Communication apprehe�ion and public speaking anxiety are huge problems in
today's world. In fact, public speaking is one of the most commonly feared situations
people face (Hofmann, Ehlers, & Roth, 1995). Motley (1988) suggests that about 85% of

pe ople

get uncomfortable when it comes to speaking in public. Richmond and

Mccroskey (1993, p. 35) estimated that ''20% of the general population suffers from
communication apprehension." So, it is no surprise that a lot of research has been
conducted on public speaking anxiety. Communication apprehension or public speaking
anxiety has "been a major concern of researchers because it permeates every facet of an
individual's life" (Richmond & McCroskey, 1993, p. 41). The purpose of this study was
to continue studying public speaking anxiety; however, this study set out to study
communication competence, gender, preparation time, and speaking order all in relation·
to public speaking anxiety.
Many people around the world are affected by communication apprehension.
According to one of the leading researchers in communication apprehension,
"Communication apprehension is the level of fear or anxiety associated with either real or
anticipated communication with another person or persons" (McCroskey, 1977, p. 78).
Communication appre��nsion was originally viewed as a "broad-based personality-type
characteristic" (McCroskey, Daly, & Sorensen, 1976, p. 378). This "personality-type"
was seen as "relatively enduring and not subject to major fluctuations from one time to
another" (McCroskey, 1978, p. 200). Therefore, communication apprehension was
originally held to be a trait anxiety. Trait anxiety is used to describe "a personality trait
with individual differences in the extent to which different people are characterized by
anxiety states and by prominent defenses against such traits. State anxiety is seen as a
transitory state or condition of the organism that varies in intensity and fluctuates over
time" (Behnke & Sawyer, 1998, p. 160-161 ). Over the years, communication
apprehension has been seen as a state anxiety. Spielberger (1966) fostered the
2

conceptualization of communication apprehension as both state and trait anxiety.
Behnke, Carlile, and Lamb ( 1974) later applied this conceptualization to public speaking
anxiety.
Public speaking anxiety is one of the most common anxieties. Public speaking
anxiety can be defined as "a fear and uneasiness caused by the potentially threatening
situation (real or anticipated) of speaking before a group of people" (MacIntyre and
MacDonald, 1998, p. 359). Public speaking anxiety can also be thought of as context
based communication apprehension. Context-based communication apprehension
indicates a person is afraid of communicating in one specific cont�xt (e.g., public
speaking), but free of anxiety in other situations. Public speaking anxiety is also known
as social phobia, "which is characterized by a pathologically intense emotional response
following exposure to a perceived threat" (Perez-Lopez & Woody, 2001, p. 967). In this
case, the perceived threat is speaking to an audience.
Rationale

•:.

There has been a lot of research about public speaking anxiety, especially the
causes, correlates, and treatments associated with public speaking anxiety. Some of the
variables that have been tested when dealing with public speaking anxiety are:
preparation (Ayres & Raftis, 1992; Ayres & Robideaux-Maxwell, 1989; Daly, Vangelisti,
& Weber, 1995; Menzel & Carrell, 1994); self-perceived competence (Ellis, 1995;
MacIntyre & MacDonald, 1998); sex (Behnke & Sawyer, 2000); and speaking order
(Behnke, Sawyer, & King, 1994)::.�"
One variable that serves as a possible causal factor in public speaking anxiety is
students' self-perceived competency (Ellis, 1995). One would naturally assume that self3

perceived competency is the amount of adeptness a person feels about a particular act she
or he is performing, in this case communicating with other people. It would seem evident
that as a person continues speaking his or her compe�ency, as a speaker, would increase;
and, if competency increases, then anxiety about speaking should decrease. However,
this relationship might be more complex. "As the semester progresses and the students'
awareness increases, self-perceived competency could actually decrease, accompanied by
a temporary increase in anxiety" (Ellis, 1995, p. 67). Even if this relationship is complex,
it seems that an increase in self-perceived competency should cause a decrease in anxiety.
Two studies tested self-perceived competency and public speaking anxiety. Ellis
(1995, p. 65) found that "students' self-perceived public speaking competency was
indeed an important predictor of their public speaking anxiety." Ellis (1995) and Rubin,
Rubin, and Jordan (1997) both found that in the course of one semester, the high anxious
group showed the largest gain in self-perceived competency and the largest decrease in
public speaking anxiety. Both these studies also found that for both low and moderate
anxious individuals, their self-perceived competency scores showed no significant
difference from the beginning of the semester to the end of the semester, while both
groups saw a decrease in their public speaking anxiety. MacIntyre and MacDonald
(1998) studied self-perceived competency as an active process that may change from the
beginning to the end of a speech. Psychological anxiety associated with public speaking
tends to be highest during the anticipatory period, before speaking begins. This anxiety ·
then declines throughout the speaking and post-speaking periods (Behnke & Beatty,
1981; Behnke & Sawyer� 1999).
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As mentioned earlier, a distinction has been made between state and trait anxiety.
''State anxiety is seen as a transitory state or condition of the organism that varies in
intensity and fluctuates over time" (Behnke & Sawyer, 1998, p. 160). Basically, state
anxiety can be thought of as how a person feels right now or at a specified point (such as
right before or right after delivering a public speech). There is evidence that "the pre
speaking period is actually the most stressful period when only psychological measures
of state anxiety are employed" (Sawyer & Behnke, 1999, p. 34). This may be due to lack
of performance feedback, which generally serves to attenuate psychological state anxiety
(Sawyer & Behnke, 1999). Based upon this research, the following hypotheses are
advanced:
Hl: Self-perceived competency increases from pre-speech to post-speech.
H2: State public speaking anxiety decreases from pre-speech to post-speech.
H3: Students with higher pre-speech self-perceived competency exhibit lower
pre_:speech public speaking anxiety.
..
H4: Students with higher post-speech self-perceived competency exhibit lower
post-speech public speaking anxiety.
One variable that has been studied as a correlational factor of public speaking
anxiety is preparation. There has long been an assumption that time spent in preparation
reduces speakers' anxiety and increases the quality of the speech perfonnance. "Being
prepared is one way to cope with public speaking anxiety" (Ayres & Raftis, 1992, p.
324). Most articles deal with hovfanxiety and preparation time may affect students'
speaking performance. "One factor which may diminish the effectiveness of the
preparation for a speech is the amount of anxiety felt by the speaker" (Menzel & Carrell,
5

1994, p. 17). Anxiety may affect how students prepare by causing them to: choose
unfamiliar or hard topics, waste time on negative thoughts; or, worry about minuscule
problems such as audience size. Daly, Vangelisti, Neel, and Cavanaugh (1989) found
that high and low anxious speakers had different beliefs or concerns about a speaking
situation, which may be reflected in how these speakers prepare their speeches.
Specifically, high anxious individuals have more concerns about evaluation, their
upcoming speech performance, and self-related issues than low anxious individuals.
These studies are in agreement with most of the naive assumptions that we hold
about performance, preparation, and speech anxiety. It was tentatively shown that more
preparation leads to a better speech performance (Menzel & Carrell, 1994). It was also
shown that "public speaking anxiety affects speech performance through affecting the
ways in which speeches are prepared. The more anxious individuals are less likely to
engage in preparation processes that are essential for a successful speech" (Daly,
Vangelisti, & Weber, 1,995, p. 394). Accordin� to Daly, Vangelisti, and Weber (1995),
some of these essential preparation and delivery components are: oral and silent
rehearsals; preparing a visual aid; analyzing one's audience; researching one's topic;
selecting and narrowing one's speech topic; and, writing, organizing, reviewing,
evaluating, and editing one's speech. Some components of preparation that hurt speech
performance are: "backtracking over completed sections; hunting for words; reassuring
themselves that they have covered their topic; and, having difficulty in coming up with
relevant information for their speech" (D"aly et. al., 1995, p. 394). It has been found that
public speaking anxiety does affect certain preparation techniques. Specifically, public
speaking anxiety has been found to be: positively and statistically significantly correlated
6

to researching a speech topic; inversely and statistically significantly correlated to writing
a speech; and, positively and statistically significantly correlated with reviewing,
evaluating, and editing a speech (all included under revision/editing) (Daly et. al., 1995,
pp. 388-39 1).
Ayres and Raftis ( 1992) have also looked at preparation time in the context of
whether having less preparation time would cause people to have more anxiety than if
they had a lot of preparation time. "If one has more time to prepare, then one ought to be
better able to cope with public speaking anxiety" (Ayres & Raftis, 1992, p. 324). What
they found was that "the time restriction on preparation did not produce any detectable
effect on speakers' state anxiety levels" (Ayres & Raftis, 1992, p. 325).
Based upon the previous research, the following hypotheses are advanced:
H5: As total amount of preparation time for a speech increases, pre-speech
anxiety decreases.
H6: As.�ount of time spent researching a speech topic increases, pre-speech
anxiety decreases.
H7: As amount of time spent writing a speech increases, pre-speech anxiety
decreases.
H8: As amount of time spent reviewing, evaluating, and editing increases, pre
speech anxiety decreases.
There has been significant scho Jarly interest into the impact of emotional states
upon communication processes. Denzin (1983) and Siegman ( 1985) studied the
relationships among individual behavior, emotional state, and communication. An
· explanation for the creation of notable potent emotional states (such as anxiety) is based
7

on the idea of emotional contagion or what is known as contagion theory. Emotional
contagion theory is a multilevel phenomenon because the stimulus arises from one
individual, is then perceived and interpreted by other individuals, and thus yields
corresponding complementary emotional behavioral responses in these other individuals.
"The idea underlying this theory is that emotions are communicated through the
interaction of the speaker's encoding skill and the receiver's decoding ability. 'Encoding
skill' refers to the degree to which a speaker's nonverbal behavior coincides with his or
her emotional state; and, 'decoding ability' refers to an individual's capacity to accurately
interpret the emotional expressions of others" (Behnke, Sawyer, & King, 1994, p. 246).
Some behaviors that have been identified as anxiety-related behaviors are "a
quivering or tense voice, lack of volume, nonfluencies, heavy breathing, lack of eye
contact or extraneous eye movements, rigidity or tensio°' and fidgeting or motionless
arms and hands" (Bebnke,' Sawyer, & King, 1994, p. 246). Behnke, Sawyer, and King
(1994) have been the op.ly people to investigate contagion theory from one speaker to
other speakers. The results of this study showed that " speech state anxiety in a public
speaking, educational setting is subject to the response contagion effect" (Behnke,
Sawyer, & King, 1994, p. 249). In essence, emotions, whether they are good or bad, truly
are contagious! It would seem that contagion theory could play a huge role in students'
public speaking anxiety, especially when it is related to the students' speaking order.
Based upon the previous research, the following hypothesis is advanced:
H9: Students who speak earlier iif the order exhibit less post-speech anxiety.
Behnke and Sawyer (2000) alluded to the difference in public speaking anxiety
when dealing with sex. It has been found that "physiological factors mediate each sex' s
8

response to stress" (Behnke & Sawyer, 2000, p. 1 88). Beatty, Mccroskey, and Heisel
(1 998) developed a communibiological perspective and found that differences in state
anxiety levels seemed to originate from neurological predispositions that appear to be
related to a person's sex. ''Sex · differences have been reported in studies of
communication apprehension. . .females report more communication anxiety than males,
which may be caused by greater reactivity to perceived stressors" (Behnke & Sawyer,
2000, p. 189). Specifically, ''female public speakers exhibit higher levels of anxiety on
both state and narrowband trait measures" (Behnke & Sawyer, 2000, p.189).
Physiological factors tend to mediate individuals' responses to stress. Females are more
sensitive to and more reactive to stressors, thus they show increased state anxiety. The
sex difference when dealing with public speaking anxiety, like most other anxieties, is
based on neurobiological differences that have originated throughout the years. Based
upon the previous research, the following hypothesis is advanced:
Hl 0: F��rulles exhibit m�re pre-speech anxiety than males.
Public speaking anxiety is a phenomenon that has been studied numerous times
by many researchers over an extended period of time. Public speaking anxiety has been
seen as being caused by a person's self-perceived competency. Public speaking anxiety
has also been linked to preparation time, sex, and contagion theory. However, public
speaking anxiety may cause these causational and correlational factors to happen. This
means that public speaking anxiety may cause an effect to appear by influencing other
factors that are related to these p�nomena.

9

CHAPTER TWO: PUBLIC SPEAKING ANXIETY: CAUSES,
CORRELATES, AND TREATMENTS
For many years now people have studied and researched many variables that may
be associated with public speaking anxiety. Written studies dealing with public speaking
anxiety have cropped up in many Psychology, Sociology, Education, and Communication
journals. Throughout the years �nd depending upon which area of study researches it,
public speaking anxiety bas gone through its high and low points. Public speaking
anxiety, and communication apprehension in general, have received much notoriety
though the work done by J. C. McCroskey. McCroskey came up with a scale for
quantitatively assessing communication apprehension.· His Personal Report of
Communication Apprehension was validated in 1978; and, it bas since been used to study
communication apprehension in general and all of its distinguishable subparts (public
speaking, meetings, small groups, interpersonai communication with friends,
communication with strangers, and communication with acquaintances). Throughout the
ye�s, the Personal Report of Communication Apprehension bas gone through a few
revisions, and a number of other scales have �en developed to more narrowly study
public speaking anxiety, in both its trait and state forms. Public speaking anxiety bas also
been looked at in relation to other variables and ways to diminish this very public
problem. This chapter presents causes and correlates of public speaking anxiety as well
as what treatments have been used to reduce public speaking anxiety.
�-. :;,
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Introduction: Theories. Definitions. Measurements
Definitions
Throughout the years, public speaking anxiety has been defined in a number of
different ways. A general definition of public speaking anxiety "is a fear and uneasiness
caused by the potentially threatening situation (either real or anticipated) of speaking
before a group of people" (MacIntyre & MacDonald, 1 998, p. 359). This definition
builds upon McCroskey' s ( 1977, p. 78) definition of communication apprehension, "an
individual's level of fear or anxiety associated with either real or anticipated
communication with another person or persons." Like most anxiety disorders, public
speaking anxiety (social phobia) "is characterized by a pathologically intense emotional
response following exposure to a perceived threat" (Perez-Lopez & Woody, 200 1 , p.
967).
Public speaking anxiety has also been defined by the four periods of a public
speech (Behnk�;.and Sawyer, 1998). From pre-to post-speech, the four periods are: the
anticipation phase, the confrontation phase, the adaptation phase, and the release phase.
If one defines public speaking anxiety in relation to these phases, then it gives four
distinct definitions of public speaking anxiety. In relation to the anticipation phase,
public speaking anxiety is the amount of anxiety felt prior to a speaking situation. In
relation to the confrontation phase, public speaking anxiety is the amount of anxiety felt
when first encountering one's audience. In relation to the adaptation phase, public
speaking anxiety is the amount ofanxiety felt while speaking. Finally, in relation to the ·
release phase, public speaking anxiety is the amount of anxiety felt after the speaking
situation is over. When defining public speaking anxiety according to the four periods of
II

speaking, Sawyer and Behnke (1999) found that the psychological arousal peaks during
the anticipation phase and decreases throughout the rest of the speech.
A third way that anxiety has been defined is in public speaking anxieties' two
forms: state.public speaking anxiety and trait public speaking anxiety. State public
speaking anxiety is the transitory state of the individual that varies in intensity and
fluctuates over time. If a person only gets nervous when speaking in a classroom setting
and not when speaking in other public settings, then he or she suffers from state public
speaking anxiety. Trait public speaking is ''unitary, relatively permanent personality
characteristics of individuals" (Behnke & Sawyer, 1998, p. 161 ). Trait public speaking
anxiety is a constant personality characteristic that is inherent in the person and does not
directly depend on the situation at hand. If a person always gets nervous when speaking
in a public setting, then he or she suffers from trait public speaking anxiety.
In summary, public speaking anxiety has been defined or broken down in
different ways. When ,,.-dealing with the individual, one can break public speaking anxiety
down into state and trait public speaking anxiety. These two definitions deal specifically
with a person and whether the anxiety is caused by a specific situation or all situations in
general. When dealing with the actual speaking situation, public speaking anxiety can be
defined as to when the anxiety occurs. In this case, does anxiety occur before the
speaking situation, during the first minute of the speaking situation, during the remainder
of the speech, or after the speaking situation is over. Although there is an overarching
definition of public speaking situation, the fact remains that one can defme public
speaking anxiety in a number of ways, most of which deal with either the speaking
situation or the individual performing the speech.
12

Measurements
There have been a number of instruments that have been used to assess a person's
public speaking anxiety, with the most common being McCroskey's (1978, 1982)
Personal Report of Communication Apprehension. This instrument was formulated to
assess a person's generalized communication apprehension; however, over time, people
used it to test a person's general public speaking anxiety. Two other instruments, which
are very similar to the Personal Report of Communication Apprehension and are also
used to assess a person's trait public speaking anxiety, are Booth-Butterfield and Gould's
(1986) Communication Anxiety Inventory-form trait and Spielberger, Gorsuch, and
Lushene's (1970) State Anxiety Inventory (STAI-trait form).
Behnke and Sawyer ( 1998) set out to determine if narrowing a trait anxiety scale
(similar to the Personal Report of Communication Apprehension) could be a better
predictor of state public speaking anxiety, and came up with three narrower instruments.
The wide-band yersion of the trait scale dealt with how people generally feel; the
..
medium-band version of the trait scale dealt with how people generally feel during public
speaking; and, the narrow-band version of the trait scale dealt with how people generally
feel during the first minute of public speaking. The researchers found that narrowing the
focus of a trait anxiety measure improves the ability to predict specific state anxiety
outcomes in a public speaking context. However, narrowing a trait scale is no
replacement for a state anxiety scale.
There are also two instnurients that have been used to assess a person's state
public speaking anxiety. These two instruments are the State Anxiety Inventory-Form
State (Spielberger, Gorsuch, and Lushene, 1970), and the Communication Anxiety
13

Inventory-Form State (Booth-Butterfield and Gould, 1 986). Both of these instruments
can be used to assess anxieties people have about communicating at a specific point in
time, in a specific given situation with a given person or persons. These instruments are .
used to assess public speaking anxiety as a state anxiety rather than a trait anxiety. ·State
pµblic speaking anxiety means that a person will be anxious about speaking in public
during one instance while he or she may not be anxious about giving a speech in another
setting. An example would be if a person became really nervous when giving a speech to
classmates in a Public Speaking class, yet she or he never became nervous when giving a
speech to the fraternity/sorority that he or she is a member of That is what is meant by
communicating at a specific point in time in a specific given situation with a given person
or persons.
All in all, there are only a few instruments that have been used to study public
speaking anxiety. Which instrument a researcher uses will depend on what type of
anxiety the researcher �� studying. The most common instrument that has been used for
years is McCroskey's Personal Report of Communication Apprehension ( 1 978, 1 982).
There are two other well-known instruments for studying public speaking anxiety. Once
again, however, one may use one of the two forms of Spielberger, Gorsuch, and
Lushene's ( 1 970) State Anxiety Inventory or Booth-Butterfield and Gould's ( 1 986)
Communication Anxiety Inventory depending on what the researcher is interested in
studying. Each of these instruments has a form state and a form trait version. So, if
researchers want to get more specific abcfut what they are studying, then they may use a
form trait version of an instrument to study anxiety that arises in all speaking situations

14

and a form state version to study anxiety only occurring dwing one specific speaking
situation.
Theories
There have been numerous theories that have been used to try to explain public
speaking anxiety or why some people are more .susceptible to public speaking anxiety
than other people. Some of these theories are: the communibiological perspective
(Beatty, McCroskey, & Heise� 1998; Beatty & Valencic, 2000; Kelly & Keaton, 2000),
the theory of personality (Eysenck, 1952, 1967, 1981, 1983, 1986), conditioning theory
(Hofmann, Ehlers, & Roth, 1995), contagion theory (Behnke, Sawyer, & King, 1994),
and the theoretical perspective of behavior inhibition (Freeman, Sawyer, & Behnke,
1977; Gray, 1984; Sawyer & Behnke, 1997, Sawyer & Behnke, 1999). Almost all of
theories build on each other.
One theory that has been studied as a possible etiology of public speaking is
Eysenck's th�!Y of personality (1952, 1967, 1981, 1983, 1986). Communication
apprehension was originally conceptualized as a personality-like trait (McCroskey, Daly,
& Sorensen, 1976). This personality trait referred to the tendency to "avoid
communication, or suffer a variety of anxiety-type feelings when forced to communicate"
(Mccroskey, Daly, & Sorensen, 1976, p. 376). "Anxiety can be understood as consisting
of three interacting response systems: (1) overt behavior, (2) cognitions, and (3)
physiological reactions" (Eckman & Shean, 1997, p. 1113). According to this theory,
people develop trait anxiety whe1fthey are susceptible to punishment and have already
received some form of negative conditioning. When applying this to speech anxiety,
"high communication apprehensive speakers have experienced more intense and frequent
15

punishment for communicating than low communication apprehensive speakers"
(Sawyer, & Behnke, 1 997, p. 2 1 4).
Another theory, or theoretical perspective, used to study public speaking anxiety
is Gray's ( 1 984) theoretical perspective of behavior inhibition. The first of these
behavioral systems is the behavior inhibition system; and, the second behavioral system
is the behavioral approach system or the fight/flight response. The "behavior inhibition
system functions to inhibit behavior in response to cues associated with punishment,
while the behavior approach system facilitates active behaviors such as avoidance of
threatening situations. The behavior inhibition system is associated with anxiety, while
the behavior approach system is associated with impulsivity" (Freeman, Sawyer, &
Behnke, 1 997,_ p. 1 77). Specifically, ''the behavior inhibition system functions in
responding to novel stimuli and those associated with punishment" (Beatty, Mccroskey,
& Heisel, 1 998, p. 206). The behavior inhibition system and the behavior approach
system usually work si9e by side. Depending on the threat perceived by the person,
either the behavior inhibition system or the behavior approach system will be triggered.
In relation to speaking anxiety, the behavior inhibition system would allow low anxiety
speakers to use very fluid, smooth gestures. Basically, in low anxious speakers the
behavior inhibition system would not be ''turned-on" so _ normal speaking behavior would
occur. In high anxious speakers, the behavior inhibition system would be ''turned-on"
- and thus they may present signs of being anxious. Some of these signs controlled by the
behavior inhibition system would be "a d'eadpan facial expression, restricted vocal pitch
range, and a lack of gestures and movement" (Sawyer, & Behnke, 1 997, p. 2 1 2). If the
behavior approach system or the fight/flight response is triggered in a public speaking
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situation, then what will be produced is active avoidance of the situation itself. If for any
reason there is no way to actively avoid the threat-bearing situation, then a person will
shift from the behavior approach system to the behavior inhibition system; and,
depending upon the level of anxiety, the behavior inhibition system will either become
"turned-on" or it will stay "turned-off."
A third theory, which is built upon the premises established in Eysenck's theory
of personality and Gray's theory of behavior inhibition, is the communibiology theory
(Beatty & Valencic, 2000). Communibiology refers to the fact that all communication
processes and behaviors are seen as an expression of one's disposition. Their theory
· consisted of communicator traits that were conceptualized as temperamental expression.
Thus, "communicator traits represent manifestations of inborn, neurobiological systems"
(Beatty & Valencic, 2000, p. 59). Beatty, McCroskey, and Heisel (1998) suggest that
_individual differences in communication apprehension represent individual differences in
thresholds for ��gering two systems, the behavioral inhibition system and the behavioral
approach system. Thus, if one is prone to activate the behavior inhibition system, then
that person will be more prone to communication apprehension. A better way to phrase it
is if a person has an overactive behavior inhibition system (and thus triggers it quickly),
then that person is more prone_ to co�u�cat �on anxiety. A person who is a neurotic
introvert is more likely to have an overactive behavior inhibition system as compared to a
stable extrovert who has an underactive behavior inhibition system (Beatty, McCroskey,
& Heisel, 1998). The reason tha(a person who is prone to activate the behavior
inhibition system will be more prone to communication anxiety is because it takes a lot of
anxiety to activate one's behavior inhibition system. So, if there is enough anxiety
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present to activate one's behavior inhibition system, then there is enough anxiety present
to cause a person to have a higher level of communication anxiety. In essence, people are
prone to communication anxiety if they are also prone to activating their behavior
inhibition system because they are not able to control their anxiety. If they let their
anxiety trigger their behavior inhibition system, then they will be overly anxious and thus
experience communication anxiety more.
There have been two other theories that have been studied as possible etiologies
of public speaking anxiety. The first of these theories is conditioning theory. This theory
is built on the premises set up by Pavlov in his theory of Pavlovian conditioning. So, the
main proposition of the conditioning theory is that:
"anxiety is a conditioned response elicited in the presence of a conditioned
stimulus, and that the conditioned response energizes instrumental behavior.
The two pathways to public speaking anxiety or social phobia are: (1) direct
conditioning-in which a neutral stimulus is paired with an aversive stimulus
and becomes a conditioned stimulus; and, (2) indirect conditioning-which
included vicarious and informational learning" (Hofinann, Ehlers, & Roth, 1995,
p. 567).
In essence, conditioning theory assumes that at some point while speaking, a person has
had a bad experience. Maybe the person was laughed at, forgot what he or she was going
to say, or even got sick. Whatever the bad experience, this bad experience caused the
person to continually become nervous when entering a speaking situation. Over time, a
speaking situation has become conditioned as a bad situation that causes the person to be
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nervous. Another way that a person can become conditioned that a speaking situation is
nerve-racking is through watching other people give speeches. If a person watches other
people give speeches and sees the other person become nervous, then these situations will
cause the person to believe that all speaking situations cause a person to be nervous. The
person learns that speaking situations cause a person to be nervous, thus he or she will
learn to be nervous is speaking situations.
The second theory is the contagion theory.
"The idea underlying this theory is emotions are communicated through the
interaction of the speaker's encoding skill and the receiver's decoding ability.
' Encoding skill' refers to the degree to which a speaker's nonverbal behavior
coincides with his or her emotional state; and 'decoding ability' refers to an
individual's capacity to accurately interpret the emotional expressions of others"
(Behnke, Sawyer, & King, 1994, p. 246).
-.

Some behavio� that have been identified as anxiety-related behaviors are "a quivering or
tense voice, lack of volume, nonfluencies, heavy breathing, lack of eye contact or
extraneous eye movements, rigidity or tension, and fidgeting or motionless arms and
hands" (Behnke, Sawyer, & King; 1994, p. 246). Emotional contagion theory is a
multilevel phenomenon because the stimulus arises from one individual, is then perceived
and interpreted by other speakers, and thus yields corresponding or complementary
emotional behavioral responses in,these other speakers.
�;�"

In essence, contagion theory states that emotions are contagious. If a person is
nervous, then other people may become nervous by watching her or him. If a person
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speaking portrays his or her nerves through a quivering voice or fidgeting hands and
another speaker understands these behaviors as resulting from nerves, then this may lead
to the speaker becoming more nervous through just watching a speaker being nervous.
"Speech state anxiety in a public speaking, educational setting is subject to the response
contagion effect" (Behnke, Sawyer, & King, 1994, p. 249).
As one can tell, there are a number of theories that have been used to explain
public speaking anxiety. All of these theories deal with the individual. In some cases, a
person may be born being more afraid of speaking in public than other people, or people
may have an overactive behavior inhibition system, which would allow normal behaviors
to be hindered. In other cases, speakers may have received more punishment when
speaking, such as being graded hard by an instructor, earning a low grade on a speech, or
being laughed at. This punishment may cause speakers to assume that all speaking
situations result in punishment, thus these speakers may get conditioned to be nervous
whenever a speaking si;tuation arises. Finally, there are times where just watching a
nervous person will result in one becoming more nervous. In essence, all of the theories
that deal with public speaking anxiety illustrate their interdependence; and, the theories
also demonstrate that emotions truly are contagious!
Causes ofPublic Speaking Anxiety

Many studies have tested possible causes of public speaking anxiety. The three
main factors that have been studied as causational factors for public speaking anxiety are:
self-perceived competency, preparation, and speakers' negative thoughts or self-esteem.
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Self-perceived competency
A good definition of self-perceived competency could be the amount of
proficiency people feel they have about speaking in a public setting. Common sense
would state that as people continue to speak in public, their self-perceived competency
would increase; and, if their self-perceived competency increased, then their public
speaking anxiety would decrease because of a higher comfort level speaking in public.
Ellis ( 1 995), MacIntyre and MacDonald ( 1 998), and Rubin, Rubin, and Jordan
(1 997) all studied the effects of self-perceived compete�cy on public speaking anxiety,
specifically in relation to the difference in competency between high-anxious and low
anxious individuals. In these studies it was found that " students' self-perceived public
speaking competency was indeed an important predictor of their public speaking anxiety"
(Ellis, 1 995, p. 65). Ellis (1 995) and Rubin, Rubin, and Jordan (1 997) both found that
· high anxious students showed the greatest increase in self-perceived competency over
time. Rub� R�bin, and Jordan (1997) also found that not only did the most anxious
students show a greater increase in self-perceived competency, but they also showed the
greatest decrease in anxiety over the course of a semester.
One may wonder then if self-perceived competency is an active or a passive
process. MacIntyre and MacDonald (1 998) studied self-perceived competency as an
active process that may change from the beginning to the end of a speech. They found a
unique pattern among different groups of apprehensive students:
''The high apprehensive gfoup showed the largest gain in state perceived
competence and the largest reduction in state anxiety from pre- to post-speech.
Toe low apprehensive group showed very little change in either variable from pre21

to post-speech. Finally, the moderate apprehensive group showed a decrease in
anxiety, but no significant change in competence from pre- to post- speech"
(MacIntyre & MacDonald, 1998, p. 363).
It seems that people who are very anxious before a speech gains more competence and
becomes less anxious by the end of the speech. People who are not anxious before a
speech do not change in coillpetence or anxiety by the end of a speech. Finally, people
who are moderately anxious before a speech only become less anxious by the end of a
speech.
Preparation time
Another factor, which has been seen as a unique factor to public speaking anxiety,
is the amount of preparation time spent on a speech. Many have assumed there is a direct
relationship between preparation time and performance (the more time spent in
preparation the better the speech perfonnance and vice versa). "Being prepared is one
way to cope with publif speaking anxiety" (Ayres & Raftis, 1992, p. 324). Daly,
Vangelisti, Neel, and Cavanaugh (1989) found that high and low anxious speakers had
different beliefs about a speaking situation coming into the speaking situation that may be
reflected in how these speakers prepare their speeches. "One factor which may diminish
the effectiveness of preparation is the amount of anxiety felt by the speaker" (Menzel &
Carrell, 1994, p. 17). Anxiety may affect how students prepare by causing them to:
choose unfamiliar or hard topics, waste time on negative thoughts; or, by being
concerned about minuscule problems sucb as audience size. If a student is highly
anxious about a speaking situation, then he or she may prepare in a way that will cause
more anxiety about the speech. If a student is low anxious about a speaking situation,
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then he or she may prepare in a way that reduces public speaking anxiety about the
speech.
Most of the studies conducted dealing with preparation offer confirmation for
assumptions that people hold in dealing with performance, preparation, and speech
anxiety. Daly, Vangelisti, and Weber .(1995, p. 390) found that "speech anxiety affects
preparation processes that are critical to effective speech perfonnances in significant
ways." Specifically, "the more anxious individuals are, the less likely they are to engage
in preparation processes that are essential for a successful speech" (Daly et. al, 1995, p.
394). According to Daly et al. (1 995), some preparation techniques that help a person's
speech are: oral and silent rehearsals; preparing a visual aid; analyzing one's audience;
and, writing one's speech. Some components of preparation that hurt a speech are:
"backtracking over completed sections; hunting for words; difficulty finding relevant
information for their speech; and, reassuring themselves that they have covered their
speech topic

th<?!oughly" (Daly et. al., 1995, p. 394). Not only did this study help people

understand just how anxiety can affect preparation, but also it provided a conceptual
framework for understanding the critical components of the speech preparation process.
One would think that the more time a person had to prepare for a speech, the less
anxious that person would be about speaking. Ayres and Raftis ( 1992) found that this was
not always the case. �'Time restriction (when given both a large and small amount of
time to prepare) on preparation did not produce any detectable effect on speakers' state
anxiety levels" (Ayres & Raftis, f992, p. 325). The reason for this finding could be that
trait communication anxiety is a better predictor of behavior than situational variables
like the amount of preparation time (Beatty, 1988). In essence, if a person experiences
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high trait communication anxiety, then they may not be affected by a situational variable.
such as preparation time.
Speaker's negative thoughts or self-esteem
Another factor that may influence public speaking anxiety is negative thoughts or
self-esteem by the speaker. "The overwhelming conclusion from both research and
theory is that the perception an individual has of self significantly affects attitudes,
behaviors, evaluations, and cognitive processes" (Ellis, 1995, p. 65). Daly, Vangelisti,
Neel, and Cavanaugh (1989, p. 40) found that "in public speaking situations, people' s
questions, beliefs, and expectancies about such things as the audience, the environment,
the speech itself, and their role in the setting, may be affected by, or related to,
dispositional speech anxiety." High anxious individuals tend to have more questions
about upcoming speeches and more negative thoughts about self and performance. Daly
et. al. (1989) found that high and low anxious speakers do bring different questions and
beliefs int� speaking situations. Finally, public speaking anxiety was negatively
correlated with emotional stability (MacIntyre and Thivierge, 1995a). Public speaking
anxiety is negatively correlated with emotional stability because "emotional stability
implies a habitual lack of anxiety'' (MacIntyre and Thivierge, 1995a, p. 127). In essence,
those people who are low in emotional stability are usually high in neuroticism (being in
a chronic state of anxiety). Thus, it makes common sense for public speaking anxiety to
be negatively correlated with emotional stability. If one is constantly in a state of anxiety
(neurotic), then he or she will have increased public speaking anxiety. Also, if one is·
highly emotionally stable (lacking anxiety), then she or he will have lower public
speaking anxiety.
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In summary, there are a number of causes of public speaking anxiety. The two
main causes of public speaking anxiety are self-perceived competency and preparation
time. Now it seems intuitive that as these two behaviors increase then public speaking
anxiety would decrease. However, when dealing with public speaking anxiety nothing is
ever as simple as it seems. Public speaking anxiety may cause one to prepare the wrong
way.or to not have positive self-perceived competency. So, it could be that although
preparation time and self-perceived competency may cause differences in public speaking
anxiety, public speaking anxiety may also cause differences in self-perceived competency
and preparation. Finally, once again it seems that individual differences may cause
differences in public speaking anxiety. The specific individual difference in this case is
the attitude one holds about self. One's attitude, whether positive or negative, may affect
behavior. If people have low self-esteem, then they may experience more anxiety just
because they already have a low opinion of themselves and what they do. Once again,
we see that thex:e.. are specific causal factors of public speaking anxiety, all of which deal
with the individual either through specific actions that individuals perform or through
behaviors and attitudes of the individual.
Co"e/ates ofPublic Speaking Anxiety

There are a number of correlates of public speaking anxiety. Some of the many
correlates are: the instructor, the audience, and individual characteristics and personality
of the speaker.
The Instructor
There are two factors when dealing with the instructor that may promote or
diminish public speaking anxiety. These two factors are teacher immediacy and teacher
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evaluation. Immediacy can be seen as "communication behavior that reduces physical
and/or psychological distance between people" (Ellis, 1 995, p. 67). Immediacy can take
either verbal or nonverbal forms. Some forms of immediacy are: smiling, eye contact,
gesturing, a relaxed posture, praise, self-disclosing, providing feedback, and meeting and
conversing with students .. Ellis ( 1 995) found that teacher immediacy could cause a
decrease in public speaking anxiety for high-anxious students. However, there are a few
problems when you think about teacher immediacy. First of all, not all students react to
immediacy the same way. Some people react very differently to pratse than other people.
The same happens with instructional feedback. Some students like instructional feedback
and accept the feedback, while other students dislike instructional feedback. Secondly,
some people may have a hard time reading the nonverbal cues of an instructor. A
person's ability to read these cues may be altered by the amount of anxiety produced.
Finally, there could be other factors that may affect the relationship between public
speaking anxiety and t�_acher immediacy, some of which may be unique to the public
speaking context or instructional environment (Ellis, 1 995). One of these factors could
be evaluation. Teachers must evaluate their students. Thus, no matter how immediate a
teacher is to his or her students, the students may still feel anxious because they are being
evaluated. Another factor that may compromise the effect of teacher immediacy on
public speaking anxiety is the instructional environment. Depending on the institution
and the teacher, the environment may be a bland college classroom with 25 students or it
may be a warm college conference room\¥ith 10 students. The difference in these two
environments may affect the role of immediacy on public speaking anxiety.
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In a classroom setting, teacher evaluation could have an impact on a student's
public speaking anxiety. The problem when studying evaluation has been the way
evaluation bas been defined. Beatty ( 1 988) operationalized evaluation as the percentage
of one's grade that is contingent on a given performance, in this case a speech. Other
researchers have operationalized evaluation in a dichotomous manner ("I am being
. evaluated; I am not being evaluated'') (Ayres & Raftis, 1992). In this case, people are not
concerned with how many points they will gain or lose from a speaking performance;
they are just concerned with whether they are being evaluated. Evaluation plays a large
role in public speaking anxiety and in the differences between high- and low-anxious
speakers (Ayres & Raftis, 1 992). Overall, high anxious individuals are more attuned to
evaluation issues than other speakers, possibly because high anxious individuals are more
self-critical, and being evaluated increases one's self-critique. Once again, it seems there
are numerous situational variables (e.g., amount of teacher immediacy, amount of
preparation tim�, quality of time spent in preparation, environment that speech is given)
•..
that may contribute to this relationship.· Most of these factors are specific to the public
· speaking context, whether in a classroom setting or at a business meeting.
The Audience
Not only does an instructor contribute to a person' s public speaking anxiety, the
audience can influence the amount of public speaking anxiety feh by a person. The
audience is the most important part of the overall speaking situation. Expectations about
the audience can affect the amount of anxiety of the speaker just as much as actual
audience characteristics. Specifically, an audience can affect a person's public speaking
anxiety on the basis of: evaluation (Ayres & Raftis, 1992; MacIntyre, Thivierge, &
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MacDonald, 1997), interest (MacIntyre, Thivierge, & MacDonald, 1997), responsiveness
(MacIntyre, Thivierge, & MacDonald, 1997), familiarity (MacIntyre & Thivierge,
1995b), and congeniality and pleasantness (MacIntyre & MacDonald, 1998; MacIntyre &
Thivierge, 1995b).
. Generally, people assume that high anxious individuals are more attuned to
anxiety issues than low anxious individuals. So, if a person believes that an audience is
evaluating the speech, then he or she will tend to be more anxious than if the audience
were not evaluating the speech. One unique factor that may disrupt these assumptions is
if the evaluation is thought to be favorable or unfavorable (MacIntyre, Thivierge, and
MacDonald, 1997). If a speaker feels that the audience already holds a favorable
evaluation, then he or she will exhibit lower public speaking anxiety; if a speak.er feels
the audience holds an unfavorable evaluation, then she or he will exhibit higher public
speaking anxiety. Situational factors dealing with the public speaking context can affect
this relationship.
Another factor that may affect a speaker's public speaking anxiety is the
audience's interest level. A speaker can have two different orientations: performance
oriented (success depends on their oratorical performance) or communication oriented
(success depends on speech content, information-gain, and attitude change) (MacIntyre,
Thivierge, & MacDonald, 1997). If a speaker has a communication orientation, then she
or he already sees the audience as being interested (MacIntyre, Thivierge, and
MacDonald, 1997). Thus, a communication orientation leads to lower public speaking
anxiety. Usually, a highly interested audience will elicit lower public speaking anxiety,
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while a disinterested audience will elicit higher public speaking anxiety (MacIntyre,
Thivierge, and MacDonald, 1997).
A third factor that may affect a speaker's amount of public speaking anxiety is the
responsiveness of the audience. If an audience is seen as highly responsive, then a
speaker's public speaking anxiety will decrease (MacIntyre, Thivierge, and MacDonald,
1 997). If an audience is seen as highly unresponsive, then a speaker's public speaking
anxiety will increase (MacIntyre, Thivierge, and MacDonald, 1 997). Audience members
can send cues to the speaker. If the responses are unfavorable to the speaker or topic,
then it may elicit an increase in public speaking anxiety. High anxious speakers tend to
monitor the audience's nonverbal cues more than low anxious speakers do (MacIntyre,
Thivierge, and MacDonald, 1997). Since a communication orientation tends to elicit less
public speaking anxiety in speakers, then it is plausible that low anxious individuals
obtain a communication orientation and thus monitor their audience less than high
anxious individyals.

..

Audience congeniality can affect how anxious a speaker may be. MacIntyre and
MacDonald (I 998) have found that both high and moderately anxious speakers perceived
their audience as more congenial and showed the largest decrease in state public speaking
anxiety. This may be because high anxious speakers monitor their audience more, thus
allowing them to realize whether their audience is being pleasant.
A final factor when dealing with the audience is familiarity. MacIntyre and
. Thivierge (1 995b) studied the effect of audience familiarity on public speaking anxiety.
Audience familiarity plays a part in a person's speaking anxiety depending on whether
the situation will diminish a speaker's self-image. Usually the more familiar the audience
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is to the speaker, then the less anxious the speaker will be about speaking in front of that
audience (Macintrye and Thivierge, 1995b). A familiar audience is seen as being more
tolerant and more understanding of the speaker and any mistakes produced while
speaking. However, if performing some embarrassing activity in front of a familiar
audience, then the speaker will likely be more anxious than if performing that same
activity in front of strangers (MacIntyre and Thivierge, 1995b). If a speaker foresees
failure, then the risk is lower with a less familiar audience. Audience familiarity and
audience pleasantness go hand in hand. One would rather speak in front of :friends than
strangers; however� speakers would much rather their audience be pleasant whether that
audience be friends or strangers.
The Individual
A third factor correlated with public speaking anxiety is individual speaker
differences. "Elements of the speaker's personality may predispose him/her to various
types of cognitive and emotional reactions, including public speaking anxiety''
..,,-:.

(MacIntyre & Thivierge, 1995a, p. 125). The main individual differences in speakers are
their sex, their memory for facial expressions, and their self-monitoring processes.
One obvious individual difference between speakers is the speaker's sex.
Physiological factors, specifically neurobiological factors, tend to mediate individuals'
responses to stress. According to Gray's perspective of the behavior inhibition system,
males tend to activate their behavioral approach system, thus they confront and fight.
Females tend to activate their behavioral :inhibition system and become more passive.
Another neurobiological difference is that females tend to have higher neurochemicals,
which are linked to panic and anxiety, m their brain (Hollander, Liebowitz, Choen, &
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Gorman, 1989). A final reason that females may have more public speaking anxiety is
because females tend to have higher standards for self-disclosure than males (Petronio,
Littlefiel� & Martin, 1 984). Society tends to hold very divergent sex roles and thus they
impose them on children from a young age. Females tend to be taught to listen more and
speak less. Females may also be taught to really get to know someone before letting
them know all about you. Thus, by being thrown into a novel situation where one never
gets to really know all about other students, this upbringing may cause a female to
experience more public speaking anxiety when having to get up in front of people and tell
them everything that they know or have learned.
Another individual characteristic correlated with public speaking anxiety is
speakers' memory for facial expressions (Perez-Lopez & Woody, 2001). Depending
upon the amount of anxiety a speaker has, she or he may either remember positive or
negative facial expressions. So, if a speaker is focused on one type of expression or
another, then h�: or she may perceive the audience differently which will impact how
anxious they are to speak in front of a particular audience. In essence, if a speaker is
focused on negative facial expressions (e.g. frowns, looks of disgust), then he or she may
perceive their audience as unfriendly or hateful. These perceptions may cause them to
experience more anxiety than if they focused their attention on positive facial expressions
(e.g. smiles, nods of approval) and thus perceived their audience as being friendly.
Perez-Lopez and Woody (2001, p. 974) found that "social phobics' poorer overall
memory for the facial expressions:was consistent with disruptions in attention related to
state anxiety."
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A final individual characteristic is anxiety sensitivity and the speaker's self. monitoring process. Anxiety sensitivity can be defined as "a personal sensitivity to fear,
the anxiety caused by fear, and the sensations of anxiety'' (Mladenka, Sawyer, & Behnke,
1998, p. 419). One's level of anxiety sensitivity depends upon the intensity and
frequency of anxiety sensations, which takes into consideration past experiences that are
defined by trait anxiety. Higher levels of anxiety sensitivity can lead to higher self
monitoring and body vigilance; and, anxiety sensitivity itself can produce higher levels of
state anxiety (Mladenka et al., 1998). Mladenka et al. (1998) found anxiety sensitivity
leads to higher state anxiety because speakers are monitoring their physical responses
more than less anxiety sensitive speakers.
A speaker's self-monitoring process may relate back to what type of orientation
the speaker has. If speakers are performance oriented, then they will monitor their
physical responses and thus have higher state anxiety. If speakers are communication
oriented, then they will•: monitor their physical responses less and thus have lower state
--

anxiety. ''Self-monitoring ability is an acute sensitivity to situational cues effecting
communication behaviors" (Sawyer & Behnke, 1 990, p. 71 ). So, a high self-monitor
should be able to adapt behavior so as to conceal inappropriate emotional states, whereas
a low self-monitor will be unable to conceal inappropriate emotional states, such as
anxiety.
As with the causational factors, there are a number of correlational factors
associated with public speaking anxiety. <·The main correlates of pubic speaking anxiety
fall in the realm of the instructor, the audience, and personality characteristics of the
individual. It seems that the largest correlate of public speaking anxiety is the audience.
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Different aspects of the audience can dictate just how anxious a person might be about
speaking in front of that audience. Audience evaluation, audience interest, audience
responsiveness, audience congeniality, and audience familiarity are the different aspects
of the audience that may affect a speaker's public speaking anxiety. However, it seems
that public speaking anxiety may affect how the speaker perceives each of these
components of the audience. This may be why the different aspects of the audience and
public speaking anxiety are only correlated with one another, since there is no way of
knowing if one causes the other. The instructor also plays a role in a person's public
speaking anxiety. The two main factors are teacher immediacy and teacher evaluation.
Like audience evaluation, teacher evaluation has a similar effect tipon public speaking
students. Teacher immediacy can promote or diminish public speaking anxiety; however,
individual differences caused by public speaking anxiety may affect just how immediate
a teacher is perceived to be or how immediacy affects a student.
Althou� there are individual components to the audience and the instructor, there
are specific individual differences that may affect public speaking anxiety. Most
individual differences are somewhat minor; however, sex and the self-monitoring process
are two main individual differences that affect public speaking anxiety. Since one cannot
choose his or her sex, it is beneficial to know how it may impact how much public
speaking anxiety is experienced. The studies about the self-monitoring process let people
know that past experiences, one's sex, and one's sensitivity to fear and anxiety, may
come together and cause a person:to be more anxious because of monitoring behaviors
more. Past punishment for speaking may cause a person to feel more public speaking
anxiety at a future-speaking event. Finally, public speaking anxiety may cause people to
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focus on specific facial expressions, which may cause them to have higher public
speaking anxiety.
Treatments for Public Speaking Anxiety

Just like there are a number of factors that. may either cause or just be correlated
with public speaking anxiety, there are also a number of treatments that can be used to
reduce public speaking anxiety. College instructors have designed a number of ways to
help students with high public speaking anxiety. Some of these techniques are creating a
special section of a class just for apprehensive speakers, and/or using workshops, labs, or
individual tutoring. All in all, though, "most communication departments expect the
problem of public speaking anxiety to be addressed in the classroom by the instructor"
(Allen, 1989, p. 127). Daly and McCroskey (1984) divided the treatments for public
speaking anxiety into three basic types. These types are: skill training, systematic
desensitization, and cognitive modification.
Skills Training
The first main type of treatment is skills training. This treatment presumes speech
anxiety arises from a lack of ability in speaking (Ayres, Hopf: & Ayres, 1994). In

essence, people who need skills training lack the essential skills to give a successful
speech. When using this type of treatment, one focuses on teaching a person how to
become a better speaker. A person may teach another person certain skills that will make
increase adeptness at giving a speech. Some of the skills that might be taught include
researching a topic, writing a speech, organizing one's ideas, and using one's voice to
correctly express their ideas. However, skills training alone seems to be the least
effective in reducing public speaking anxiety (Allen, Hunter, and Donahue, 1989). The
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reason for this might possibly be that skills training causes people to focus on a
performance orientation more than a communication orientation (Hopf & Ayers, 1 992).
Cognitive Modification
The second main type of treatment is cognitive modification. This treatment
presumes speech anxiety actually results from irrational thoughts about public speaking
(Ayres, Hop±: and Ayres, 1 994). Some of these irrational thoughts might be: I am going
to fail; my audience bates my topic or me; I will not make it through this speech. This
perspective tries to help alter these thoughts. When undergoing this type of treatment a
speaker may be taught to think: I am going to succeed, my audience loves me, and I will
make it through this speech. Beyers and Weber (1 995) found that cognitive modification
( sometimes referred to as visualization) did significantly help speakers with their public
speaking anxiety. In visualization, "a person is taken through a carefully worded script in
which they imagine themselves giving a successful speech" (Beyers & Weber, 1 995, p.
249). "Cognit�ye modification should decrease perceptions of threat of punishment upon

..

entering a speaking situation (Kelly & Keaton, 2000).
S ysternatic Desensitization
The third most common type of treatment is systematic desensitization or
affective approaches. This approach is built on the premise that public speaking has
become associated with feelings of fear (Ayres, Hop±: & Ayres, 1994). This fear may
have been brought on by a negative speaking experience or by punishment given for
speaking. This perspective stresses feelings of relaxation rather than fear (Ayres, Hopf:
& Ayres, 1 994). Systematic desensitization would use gradual exposure to the anxiety
producing stimuli to help conquer the fear associated with the stimuli. Here is an example
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of how systematic desensitization could help reduce a person's fear of public speaking.
The person might first give a short speech to one person, and then they would give that
same speech to five people. Over time the number of people in the audience and the
length of the speech would be increased. During this process the person would slowly be
exposed to speaking situations with more and more people. Hopefully, over time, the
person's fear of public speaking would diminish. In essence, this perspective aims to
dissociate the feelings of fear from the public speaking situation while reassociating
feelings of calmness with the public speaking situation. This theory uses conditioning
theory to help people overcome their fear. Since the conditioned stimulus is the public
speaking situation, this treatment aims to change the conditioned response from fear to
relaxation. Systematic desensitization should reduce the novelty associated with public
speaking (Kelly & Keaton, 2000).
Multiple Treatments
Besides just us�g the three main treatments to help reduce a person's public
speaking anxiety, one can use a combination of any or all of the aforementioned
treatments. Whitworth and Cochran (1 996, p. 3 1 1 ) found that "multiple treatment
approaches to the reduction of public speaking anxiety were most effective than a single
treatment alone. These researchers (along with Allen et. al., 1989) suggest that the
combination of three treatments was more effective than only two treatments." Allen,
Hunter, and Donahue (1989) found that all three basic types of treatment and any
combinations thereof, were at least somewhat effective in reducing public speaking
anxiety. The main reason that all three main treatments, plus any combination of the
three treatments, helps to reduce public speaking anxiety is because all three target areas
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that cause public speaking anxiety. If people lack the proper skills to speak, then they
will experience public speaking anxiety. If people have bad a bad speaking experience,
then they may experience public speaking anxiety in future speaking experiences.
Finally, if people hold bad views about the upcoming speaking situation, then they will
experience public speaking anxif!ty. All in all, all three of the main treatments and any
combinations of those treatments have their strengths and weaknesses. One has to realize
that no single approach works for everyone. The most effect treatment needs to address
the basis of the individual's anxiety (Ayres & Hopf: 1993).
Although the effectiveness of anxiety treatments depends on the individual, Hopf
and Ayres (1 992) found what sequencing of the three treatments was the most and least
effective in reducing public speaking anxiety. The two most effective combinations
were: cognitive modification + systematic desensitization + skills training and systematic
desensitization + skills training + cognitive modification. The two least effective
combinations �fre: skills training + systematic desensitization + cognitive modification
and skills training + cognitive modification + systematic desensitization. "Generally
speaking it appears that any treatment combination beginning with cognitive modification
or systematic desensitization is to be preferred to treatment combinations that begin with
skills training" (Hopf & Ayres, 1992, p. 193). There is no explanation as to why some
combinations are more or less effective. On possible explanation is that "affect and/or
cognitions drive public speaking anxiety" (Hopf & Ayers, 1992, p. 193).
Performance Visua1ivrtion

�:,.,

Ayres and Hopf (1992) developed a new type of treatment called performance
visualization. Perfonnance visualization invo Ives techniques from all three basic
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treatment types. These techniques are relaxation, guided imagery, and modeling.
Performance visualization has been found to be more effective than the original version
of visualization because it does draw on all three types of treatments. Perfonnance
visualization works by being '�en through a guided script detailing a successful speech.
Then people are asked to watch a speech _and 'make a mental movie' of it. After they
have 'made a mental movie,' they are asked to replay it in exact detail without benefit of
being able to see the movie. Finally, they are asked to 'become' the speaker in the
mental movie" (Ayres, Hopf, & Ayres, 1 994, p. 253 ). In essence, they are modeling a
speech, using visualization to see themselves performing that same speech, and being
taught to relax during the who le process.
Communication-Orientation Motivation
Motley (1 990) formulated another new treatment called ommunication
orientation motivation. The communication-orientation motivation treatment was
designed to transform � speaker' s performance orientation into a communication
orientation. A person who has a performance orientation wilt have leaving an aesthetic
impression on the audience via flawless delivery as the primary goal (Motley and Molloy,
1 994). A person who bas a communication orientation will have sharing information
with the audience as the primary goal (Motley and Molloy, 1 994). Basically, this
treatment should move the speaker's focus from perfonnance to content of the speech.
The communication-orientation motivation treatment "involves persuading subjects
toward alternative perspectives for anxiety-arousing assumptions that are believed to
characterize a performance orientation" (Motley and Molloy, 1 994, p. 52).
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Communication-orientation motivation treatment tries to alter the impressions: ( 1 )
that public speaking represents an unfarniUar situation; (2) that public speaking requires
fomla4

artificial, and unfamiliar behavior; (3) that the audience scrutinizes the speaker

for adherence to delivery rules; and, (4) that success is unlikely (Motley and Molloy,
1 994). Motley and Molloy (1 994) found that the communication-orientation motivation
therapy did reduce public speaking anxiety. Communication-orientation motivation
therapy helped reduce public speaking anxiety by changing the mindset of the people
undergoing this treatment. Instead of thinking that the audience was nothing more than a
group of evaluators, communication-orientation motivation therapy helped them view the
audience as receivers of information who respond to the speaker (Motley & Molloy,
1 994). Also, instead of the speaking situation seeming novel, communication-orientation
motivation therapy helps make the public speaking situation "analogous to everyday
conversation" (Motley & Molloy, 1 994, p. 50). Communication-orientation motivation
therapy also re4;�ced people's public speaking anxiety by teaching that minor mistakes
while speaking are tolerable and that success depends on the audience understanding the
message rather than scrutinizing the message (Motley & Molloy, 1 994).
In summary, there are only three main types of treatment for public speaking
anxiety (skill training, systematic desensitization, and cognitive modification). Any other
newer treatments, such as performance visualization and communication-orientation
motivation, are based upon the three main types of treatment. All three treatments have
positive aspects and negative aspetts. Individual differences determine which treatment
works most effectively. In those cases where one treatment is not enough, then multiple
treatments can help conquer one's public speaking anxiety. Finally, when deciding to �se
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multiple treatments to help reduce public speaking anxiety, cognitive modification and
systematic desensitization are the two most important treatments, whether used by
themselves or as the starting treatments for a combination.
Overall, one can see that there has truly been a lot of research performed on
public speaking 8Jl?{iety. There a numerous causes and correlates of public speaking
anxiety, as well as numerous treatments that can help reduce a person's public speaking
anxiety. However, there are still a few areas of public speaking anxiety that have not
been covered. These areas are the primary purpose of this paper. Before one can study
public speaking anxiety, one has to develop the methods that will give them the
information that he or she desires.

,,.-''
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CHAPTER TBREE: METHODOLOGY
To test state public speaking anxiety and state self-perceived competency change
from pre- to post- speech, this study used a pre-test/post-test design. Pre- and post
speech anxiety were measured by using the Communication Anxiety Inventory (Booth
Butterfield & Goul� 1 986), while pre- and post- speech competency was measured using
the Communicative Competence Scale (Wiemann, 1 977). Participants who took part in
this study were students in Public Speaking classes, so the speeches that they gave were
required to pass the class. All of the speeches given were: 4-6 minutes in length; given
in front of the participants' classmates and teacher; and, evaluated for a grade by the
instructor. Before talcing part in this study, all students were asked to sign an informed
consent. The informed consent explained and allowed them to drop out of the study at
any time. See Appendix A for a copy of the informed consent used in this study.
Participants

Particip�ts of this study were a purposive sample of undergraduate students in
different sections of introductory public speaking classes. Approximately 1 50 students
participated in this study. The participants represented a cross-section of the total number
of students at this particular university. Students who participated in this study received
credit as part of a research participation assignment in their respective public spealcing
classes. The demographic brealcdown of the students that participated in this study was:
64 females and 86 males; 2% Asian, 7.3% African-American, 1 .3% Hispanic, .7%
Indian, and 86% Caucasian. The'inajority (48.7%) was college Juniors; 27.3% were
Sophomores; 20% were Seniors; an� 4% were Freshmen. The largest group (39.3%)
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was 20 years of age; 23 .3% were 21 years of age; 17.3% were 19 years of age; 15.9%
were 22 year of age or older;

and, 1.3% were 18 years of age.

Procedure
Participants completed the Cormnunicative Competence Scale and the
Cormnunication Anxiety Inventory -Form State prior to speaking. Immediately
following their speech, participants completed a post form of each of the preceding
scales. For the post form, the Communication Anxiety Inventory was returned to its
original past tense form. For use both times, the Communicative Competence Scale was
modified to make it become a self-report questionnaire (i.e. ''I" instead of ''The subject").
Instruments
Communicative Competence Scale
Wiemann's (1977) Communicative Competence Scale was used to test the
speakers' self-competency. Communicative Competence is "an ability to choose among
communicative bebavi9.rs" ( 1977, p. 198). Communicative Competence Scale can test
someone else's or one's own communicative competence. The Communicative
Competence Scale consists of 36 items, which participants answered by using a 5-point
Likert Scale ranging from strongly disagree (1) to strongly agree (5). See Appendix B
for the pre-speech Communicative Competence Scale and Appendix D for the post
speech Communicative Competence Scale. The self-report version of the CCS has
demonstrated reliabilities ranging from .85 to .91 (Cegala, Savage, Brunner, & Conrad,
1982; Cupach & Spitzberg, 1983; Hazleton & Cupach, 1986; Query, Parry, & Flint,
1992). In this study, the Communicative Competence Scale was found to have an alpha
reliability of .93.
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The Communicative Competence Scale bas also been found to be valid.
McLaughlin and Cody ( 1982) first found evidence of construct validity. As interactants
in conversations tended to rate each other lower on communicative competence if there
were a time lapse since the conversation. Street, Mulac, and Wiemann ( 1 988) found that
conversants' speech rate, vocal back channeling, duration of speech, and rate of
interruption were related to their communicative competence. They also found that
conversants rated their partners significantly more favorably than did observers.
There have been numerous studies that have provided evidence of concurrent
validity. Cupach and Spitzberg ( 1 983) found that the Communicative Competence Scale
was strongly correlated with communication adaptability and trait self-rated competence.
Hazleton and Cupach (1 986) found a moderate relationship between communicative
competence and both ontological knowledge about interpersonal communication and
interpersonal communication apprehension. Backlund ( 1 978) found communicative
competence w�_ related to social insight and open-mindedness. Finally, Douglas (1991)
reported inverse relationships between communication competence and
uncertainty/apprehension during initial meetings.
The Communicative Competence Scale did have to be modified slightly for use in
this study. Both times, the Communicative Competence Scale was modified to make it
become a self-report questionnaire (i.e. "I" instead of"The subject"). A final score was
obtained by adding up the total for the 36 items. Question 4, 8, 1 1, 12, and 28 had to be
reversed coded. The lower the sc6te, the lower the competency level of the individual,
and vice versa For the pre-test, the scores ranged from 48- 1 19, the mean was 76. 14, and
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the standard deviation was 13.348. For the post-test, the scores ranged from 41-127, the
mean was 75.11, and the standard deviation was 13.67.
Communication Anxiety Inventory
Booth-Butterfield and Gould's (1 986) Communication Anxiety Inventory was
used to test the students' anxiety levels about their speech. The Communication Anxiety
Inventory is an alternative to the well-known Personal Report of Communication
Apprehension (McCroskey, 1982). The Communication Anxiety Inventory is composed
of the Form.Trait and the Form State. The Form Trait is remarkably similar to the
Personal Report of Communication Anxiety. Form State was devised because of the
inaccessibility of the State-Trait Anxiety Inventory by Spielberger, Gorsuch, & Lushene
(1970). Form State basically assesses a person's anxiety about communicating at a
specific point in time, in a given situation, with a given person(s). Form State is
composed of 20 questions, in which the respondents pick answers from four-point
frequency-based respo� options. The options were: (1) Not at all, (2) somewhat, (3)
moderately so, and (4) very much so. See Appendix B for the pre-speech
Communication Anxiety Inventory and Appendix E for the post-speech Communication
Anxiety Inventory.
The Communication Anxiety Inventory has been found to be very reliable. Booth
Butterfield and Gould (1986) reported an alpha of .91, and a split-half reliability of .92.
Booth-Butterfield (1987) and Ayres (1 988, 1990) reported alphas of .90 to .92. In this
particular study, the Communication Anxiety Inventory was found to have an alpha
reliability of .79. Form State has also been found to be valid. Booth-Butterfield (1987)
showed that Form State scores reflected stress induced by public speaking. Form State
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has also demonstrated concurrent validity. Form State scores correlate significantly (r =
.69) with Spielberger, Gorsuch, and Lushene's (1 970) state anxiety measure.
For use in this study, the Communication Anxiety Inventory did have to be
modified slightly. The Communication Anxiety Inventory was modified slightly to make
it in the present tense (ie. "I feel" instead of "I felt") for the pre-test version. For the
post-test version, the Communication Anxiety Inventory was returned to its original past
tense form. Once again, adding up the score of all the questions produced the final score.
Question 2, 5, 8, 9, 12, 1 7, and 20 had to be reversed coded. For the Communication
Anxiety Inventory pre-test, the scores ranged from 28-7 1 , the mean was 47. 09, and the
standard deviation was 7. 914. For the Communication Anxiety Inventory post-test, the
scores ranged from 26-69, the mean was 45.75, and the standard deviation was 8. 129.
Preparation time was collected on the pre-speech questionnaires. Preparation
time was gauged by asking participants to note how many hours they spent: a) selecting
and narrowing �- speech topic; b) researching their speech topic; c) writing their speech;
d) organizing their speech; e) reviewing, evaluating, and editing their speech; and, f)
practicing their speech. Students were also asked on the post-speech questionnaire to
note which speaker they were (i.e. 1 st, 2nd, 3"1, etc ... ).
General demographic information was asked on both the pre-speech and post
speech questionnaires. The demographic information was: sex, age, ethnicity, year in
college, and grade point average. On both sets of questionnaires students were asked to
give information to help instructois give credit to the proper students. This information
was in the form of: instructor name, class days and time, and date speech was given.
Finally, participants were asked to give the last four digits of their social security number
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on both pre-speech and post-speech questionnaires. This question did contain a
disclaimer. The disclaimer stated that the last four digits of the social security number
were used to verify that I was comparing the pre- and post-speech questionnaires of the
same person. Students and their scores were kept confidential. The students completed
the questionnaires away from everyone, except the experimenter.
· Data Analysis
All data were entered and all computations done using SPSS 10.1. Data were
first analyzed by computing all totals for the Communication Anxiety Inventory and the
Communicative Competence Scale. Frequencies were performed to compute all
demographic material. Hypotheses one and two were analyzed using a one samples 1test. Hypotheses three, four, five, six, seven, and eight were analyzed using the Pearson
product moment correlation. Hypothesis nine was analyzed using Analysis ofVariance.
Hypothesis ten was analyzed using an independent samples 1-test.

/
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CHAPTER FOUR: THE RESULTS
The purpose of this study was to examine the relationship between public
speaking anxiety and self-perceived competency, preparation time, speaking order (based
on contagion theory), and sex. The results are presented in the sections that follow. The
first section deals with self-perceived competency. The second section deals with public
speaking anxiety. The third section deals with the interplay between.public speaking
anxiety and· self-perceived competency. The fourth section deals with how preparation
time affects public speaking anxiety.· The fifth section deals with the effects of speaking
order on public speaking anxiety. Finally, section six deals with whether gender has any
effect on public speaking anxiety. Table 1 contains a correlation matrix of all of the
variables used in this study, except sex.
Self-Perceived Competency

Hypothesis one stated that self-perceived competency increases from pre-speech
to post-speech. -::Hypothesis one was not supported. In this study, it was found that there
was a difference between pre-speech and post-speech self-perceived competency.
However, this difference was opposite what was speculated in hypothesis one. The !
score was 1 .816 and the .Q = .071 . This finding is unique because when dealing with self
perceived competency, one would assume the more experience a person gains speaking
the more competent he or she will feel about speaking. In other studies it was found that
over the course of a semester students' competency did increase while anxiety decreased ·
(Ellis, 1995; MacIntyre and MacDonald, 1998; Rubin, Rubin, and Jordan, 1 997). In
another study it was found that a students' competency would increase with their anxiety
decreasing from pre- to post-speech, depending on whether the student was high-,
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Table 1 : Correlation matrix of all used variables
Speaking
Order

Total
Prep
Time

Researching
Topic

Writing
Speech

Evaluating
Speech

Pre-

CAI

Pre-

ccs

Post
CAI

Post

ccs

Speaking
Order
N

144

Total
Prep
Time

-. 138*

N

1 44

1 44

Researching
Topic

-. 1 59*

.688**

N

141

140

141

Writing
Speech

-.192*

.656**

.350**

N

141

140

141

141

Evaluating
Speech

-. 1 37

.791 ••

.386**

.420**

N

141

140

141

141

141

Pre-CAI

-. 1 22

.043

-.060

.099

. 1 42*

N

1 50

144

141

141

141

1 50

Pre-CCS

-.057

.044

.063

-.008

.03 1

. 192**

N

1 50

144

141

141

141

1 50

1 50

Post-CAI

-. 1 03

-.009

-.025

-.062

.05 1

.656**

.041

N

1 50

144

141

141

141

1 50

1 50

1 50

Post-CCS

-.062

.057

.059

-.0 1 0

.073

.21 7**

.867**

. 1 67*

N

1 50

144

141

141

141

1 50

1 50

1 50

/.

• • Correlation is significant at 12 < 0.0 1
Correlation is si gnificant at Q < 0.05
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moderate, or low- apprehensive (MacIntyre and MacDonald, 1 998).
The reason for this finding could lie in the interplay between public speaking
anxiety and self-perceived competency. At the beginning of a speech, a student may feel
very competent about his or her ability to perform the speech. However, after giving the
speech and becoming more anxious, then the student's perceived competency may
diminish. Another reason that competency may diminish is due to the gradual effects of
less practice on speaking. Before a public speaking class, most students will re-read their
speech and practice it numerous times. Thus their competency will be high. However, ·
after waiting 10, 15, or 30 mmutes to speak, and not being allowed to rehearse their
speech, the students' competency may decrease. Finally, this finding may also be due to
the fact that students actually become more aware of what their responsibilities are for the
class or for a speech over time. As Ellis (1 995, p. 67) stated, "as students' awareness
increases, self-competency
could actually decrease, accompanied by a temporary increase
..
in anxiety." These are all reasons why the opposite finding, that students' pre-speech
competency was higher than their post-speech competency, may have been found in this
study.
Public Speaking Anxiety

Hypothesis two stated that state public speaking anxiety decreases from pre
speech to post-speech. Hypothesis two was supported There were �istically
significant results between students' pre-speech and post-speech anxiety. The !-score
was 2.467, and n = .014. This result is congruent with the basic assumption when dealing
with public speaking anxiety that as one continues to speak (whether that is over the
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course of a semester or years) anxiety decreases. Some studies have shown that students
have the most anxiety prior to speaking with the least amount of anxiety after speaking
(Behnke and Sawyer, 1998). Some students anxiety does decrease from pre- to post
speech, if the student is either moderate or high apprehensive (MacIntyre and
MacDonald, 1998).
Knowing this information, the reason for the finding in this study could be that
the assumption and previous research are true and very universal. This particular
hypothesis has been studied enough to give researchers a very universal knowledge as to
what public speaking anxiety does from pre- to post-speech. Another reason for this
finding could be that the students fell into the moderate or high apprehensive group. If
students were either high or moderately apprehensive about speaking, then their pre
speech and post-speech anxiety scores would change from pre- to post-speech. Finally,
this finding supports the finding that people are most nervous during the anticipation
phase of a speech with .,..anxiety decreasing forthwith (Sawyer and Behnke, 1999).
Public Speaking Anxiety and Self-Perceived Competency

Hypothesis three stated that students with higher pre-speech self-perceived
competency exhibit lower pre-speech public speech anxiety. Hypothesis three was not
supported, although, once aga� it was a statistically significant relationship between pre
speech competency and pre-speech anxiety (! =.192, 12 =.019). Hypothesis four stated
that students with higher post-speech self-perceived competency exhibit lower post
speech public speaking anxiety. Once again, hypothesis four was not supported, although
there was a statistically significant relationship between these two factors (! =.167, 12
=.041). The fact that there is a significant relationship between these factors is not
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unique since it has been estimated that self-perceived competency-could be a causational
factor for public speaking anxiety (Ellis, 1 995). However, these findings are unique
because generally speaking the more competent a student feels about speaking, then the
less anxious the student is about speaking (MacIntyre and MacDonald, 1 998).
The answer to the� findings may lie in the interplay between anxiety and
competency, and each student's- individual personality. In essence, someone may be very
confident about a speaking situation. On the opposite side, people may have no
confidence about the speaking situation, yet they are also not very anxious about their
speaking situation. When dealing with highly confident, highly anxious individuals, this
anxiety may be more nervous energy than a feeling of being afraid about the speaking
situation. When dealing with those people who are neither confident nor anxious about
the speaking situation, these people may just not care about giving a speech. A person
who does not care about a speaking situation will tend to not be anxious and confidence
may just depen1. on extraneous variables such as preparation.
Preparation and Public Speaking Anxiety

Hypothesis five stated that as the total amount of preparation time for a speech
increases pre-speech anxiety decreases. In this study it was found that there was no
statistically significant relationship between pre-speech anxiety and preparation (r = .043,
Q

=.612). This finding nullifies the advice that most speech and forensics teachers tell

students: time spent in preparation prior to speaking will help control anxiety when
speaking. However, public speaking anxiety could actually diminish the effectiveness of
a student's preparation. It may not be the amount of time spent in preparation that relates
to a person's level of anxiety about speaking. This finding also opens up the door to the
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effect of quality of speech preparation. If students spend time in quality preparation for a
speaking assignment, then this quality preparation may increase or decrease public
speaking anxiety. This finding also leads us to the fact that public speaking anxiety may
lessen the time spent in preparation (or increase the time depending on the person and the
· effects of the anxiety), thus lessening or increasing•a person's state public speaking
anxiety.
This finding does, however, support a finding by Ayres and Raftis (1992). These ·
researchers found that the amount of time one spent in preparation did not produce any
detectable effect on state apprehension levels. This finding may be due to the fact that
"situational differences may not have emerged . . . because of the participants' high trait
PSA" (Ayres & Raftis, 1992, p. 326). A final possible explanation is that time spent in
preparation is.relatively unimportant on such a simple task as a 6-minute speech for a
Public Speaking Class.
Hypothesis six �ated that as the amount of time spent researching a speech topic
increases, pre-speech anxiety decreases. The results of this study found that there was no
statistically significant relationship between these two factors (r =-.060, 12 = .483).
Hypothesis seven stated that as the amount of time spent writing a speech increases, pre
speech anxiety decreases. The results of this study found that there was no statistically
significant relationship between these two factors (!: = .099, 12 = .242). Finally,
hypothesis eight stated that as the amount of time spent reviewing, evaluating, and
editing increases, pre-speech anxiety increases. The results of this study found that there
was no statistically significant relationship between these two factors (r = .142, n = .094).
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These hypotheses were studied because it bad been found that public speaking
anxiety could causes people to perform behaviors when preparing for a speech that either
will diminish or increase their public speaking anxiety (Daly, Vangelisti, & Weber, 1 995;
Menzel & Carreli 1 994). "Preparation techniques that are essential to a good speech are:
researching one's topic, organizing one's speech, and writing one's speech. Some
preparation techniques that may hurt a person's speech are: backtracking over completed
areas, having trouble coming up with relevant information, and reassuring oneself that
their topic is covered" (Daly, Vangelisti, and Weber, 1 995, p. 394). Once again, these
three findings help support that it is not necessarily the amount of time spent in
preparation (or any part of preparation), it is the quality of preparation that may either
increase or decrease a person's pre-speech anxiety. These findings also show there may
not be certain techniques that are essential to a good speech or related to a bad speech
that may increase anxiety. Each individual's personality and behavior can cause certain
techniques to � more beneficial or less beneficial to speaking performance, the amount
..
of public speaking anxiety, and self-perceived competency.
Speaking Order and Contagion Theory

Hypothesis nine stated that students who speak earlier in the order exhibit less
post-speech anxiety. The results of this study found that there was no significant
· relationship between speaking order and post-speech anxiety (l: =.955, :g =.485). The
data were split by speaking order. There were eleven factors, which corresponded to the
speaking order of the students. The factors were 1 st speaker through 1 1 th speaker. There
was, however, only one person who was the 1 0th speaker and only one person who was
the 1 1 th speaker. The other 148 students were anywhere from 1 st speaker to 9th speaker.
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Since this study showed that there was no relationship between these two
variables, then one has to look toward extraneous variables playing a role in this finding.
Specifically, whether contagion theory works may depend upon what type of anxiety is
displayed by each speaker. If a speaker who speaks first does not seem anxious to
succeeding speakers, then contagion theory may not come into play. In essence, if a
speaker does not see previous speakers displaying anxious behaviors, then they may not
become more anxious than they already are. Another reason that contagion theory may
not come into play is because anxiety may cause speakers to not read other speakers'
anxiety or their nonverbal cues. In essence, anxious speakers may not pay attention to
the preceding speakers. If the speakers do not pay attention to other speakers, then they
may not read the cues given by the other speakers well enough to know if they are
anxious or not anxious. Basically, anxious speakers may be so self-absorbed that they do
not realize what other speaker's are going through. Once again it seems that anxiety can
offset such an effect as.�ontagion theory.
Sex and Public Speaking Anxiety
Hypothesis ten stated that females exhibit more pre-speech anxiety than males.
This study did not support this hypothesis. The t-score was -1.116, with E =.908, and � =
.342. For males, the mean was 46.47 while the standard deviation was 7.519. For
females, the mean was 47.92 while the standard deviation was 8.403. Previous findings
. indicated that females tend to experience more classroom communication anxiety than
males (Behnke and Sawyer, 2000; Lustig"'and Andersen, 1990). The present study found
no statistically significant differences for males and females and their pre-speech public
speaking anxiety. There could be situational factors that may have previously showed
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differences between males and females. Some of these factors may be speech context
(preparation), while other factors may be extraneous variables that have nothing to do
with the speech context (e.g., mnning late for class). Finally, this finding could also deal
with when the data were collected. Since some data were collected at the beginning of
the semester, it could be that all students were nervous because of the novelty of the
situation. Since some data were collected at the end of the semester, it could be that
students were all less nervous due to it being the last speech or because the novehy of the
situation bad worn off. Overall, it seems that the previous findings about sex and public
speaking anxiety may have more to do with extraneous variables than gender.
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CHAPTER FIVE: LIMITATIONS, AND FUTURE RESEARCH
This study helped put a few new twists on an old problem. Public speaking
anxiety and communication anxiety are problems that have been around for years; and,
they will continue to be problems well into the future. The only thing that seems to
change about public speaking anxiety is the people that if affects. Over the years there
will continue to be more research into public speaking anxiety. Throughout the years,
there have been new theories, new treatments, and new causes that have become
associated with public speaking anxiety. As we continue into the new millennium, there
will continue to be new theories, new causes, and new treatments that are discovered in
relation to public speaking anxiety. Although public speaking anxiety is an old problem,
it is a problem that needs to be continually studied and explored, since it is a problem for
everyone.
Conclusions

The purpose of.this study was to examine the relationships among public speaking
anxiety, perceived competency, preparation, sex, and speaking order. Almost all of the
hypotheses studied were basic assumptions that public speaking teachers give their
students.

As public speaking

instructors, we teach that anxiety decreases while

competency increases over time. Like numerous previous studies, this study
demonstrated that public speaking anxiety does decrease over time. Specifically, this
study showed that most students do in fact have more anxiety prior to speaking· with less
,,,,,

anxiety after speaking (Behnke and Sawyer, 1998). As to competency, this study
illustrated that competency does not necessarily increase over time. In fact, in this study
the student's competency decreased over just a short amount of time. One must wonder
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if a student's competency can initially decrease, then over time have an overall positive

effect.
We also teach that the more time spent in preparation will help one become less
anxious. However, in this study it was found that preparation had no effect on the
student's public speaking anxiety. So, our naive assumption that preparation helps
control anxiety may not necessarily be true. To counteract this initial claim, it has been
found that there are specific preparation techniques that can help or hurt a person's
anxiety (Daly, Vangelisti, and Weber, 1 995). However, this study showed that at least
three of these techniques bad no bearing on public speaking anxiety. Hence, one must
turn to the fact that it may not necessarily be the preparation techniques themselves, but it
may actually be the amount of quality preparation a person performs. In essence, one
may practice a speech for four hours, however, anxiety may cause only one of those
hours to be quality practice preparation.
Contagi�n theory is a new theory that has been found to show some effect in the
public speaking classroom (Behnke, Sawyer, and King, 1 994). However, in this study it
did not show any effect on public speaking anxiety. Of course, in this study contagion
theory was studied specifically in the realm of speaking order, since it is believed that
speaking order is one way contagion theory may manifest itself. It could be that-public
speaking anxiety may hinder how receptive a person is to the contagion effect. If public
speaking anxiety makes a person more inwardly focused, then this may nullify the effects
of contagion theory.

-;.,

Finally, people are always trying to find out whether one sex is better than
another, or how males and females differ. In previous ·studies, there bas been a difference
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between the sexes, specifically females tend to be anxious than males (Behnke and
Sawyer, 2000; Lustig and Andersen, 1 990). However, in this study no difference was
found.
All of the hypotheses studied were intuitive in nature. However, intuitiveness
might not necessarily mean truthfulness. One would think that preparation helps· treat
public speaking anxiety or that females would feel more anxious than males, or that
competency would increase from pre- to post- speech. However, as was shown through
this study, anxiety may nullify any intuitive assumptions that people hold about it; So,
researchers and scholars need to realize that even intuitions about public speaking anxiety
need to be studied to .verify their truthfulness.
Contribution to the field ofSpeech Communication

This study makes a number of contributions to the field of Speech
Communication. The main contribution is that public speaking anxiety is not a dead
subject. Many researc�ers feel that public speaking anxiety has been studied through and
through; however, this study helps illustrate there continue to be parts of public speaking
anxiety that need to be studied. Contagion theory, preparation time, quality of reparation,
sex differences, and self-perceived competency are just a few of the areas that need to be
studied in relation to public speaking anxiety.
Not only does there continue to be areas where public speaking anxiety needs to
be

studied, even very well studied areas need to be studied with newer generations.

Newer generations are coming up in an age where public speaking skills are a commodity
that everyone needs. So, it will continue to be interesting to see how this fact may affect
public speaking anxiety and its numerous causes and correlates. This study also helped
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illustrate that anxiety can decrease over a very short amount of time. This helps add
more weight to state public speaking anxiety and the effects thereof.
1bis study also helped show that competency does not necessarily increase over
the course of time. So, even though there may be such a thing as state public speaking ·
anxiety, there may not be such a thing as state self-perceived competency. Or, self
perceived competency may be hindered or helped by other variables, such as students
becoming more aware of their responsibilities in class.
This study also helped demonstrate that even very intuitive assumptions may not
necessarily be true; and, even if they are true at one point in time, they may not be true all
of the time. Finally, this study helped show that public speaking anxiety can affect
different aspects of public speaking. Specifically, something that is thought to cause
public speaking anxiety may actually be caused by public speaking anxiety. It seems that
all of these causes and correlates (e.g. preparation time, self-perceived competency) may
actually be affe�ted by anxiety. An example is feeling that the way one prepares a speech
..
may affect his or her public speaking anxiety. However, it could be that the amount of
anxiety one has may affect preparation, which will in turn affect the amount of speech
anxiety. Suddenly, it is not a direct linear relationship, the relationship seems to be more
cyclical in nature.
Limitations

There are a number of limitations of this study. The first limitation of this study
is the smaller sampler size. The sample size was not extremely large, although it was a
very good representation of the students at this university. To be more effective and
generalizable the sample size would need to be larger, and it would need to be made up of
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a cross-section of students from different universities. Also, it would help to track these
students over the course of an entire semester rather than at a single point in time.
Another limitation, which comes into play anytime students fill out pre and post
questionnaires, is test-retest effect. Since the questionnaires for pre- and post- speech
competency and anxiety were relatively similar, then there is a small probability
participants may have become caught in the test-retest effect (giving answers similar to
their previous answers because they remember their previous answers). Due to the time
frame the questionnaires were given to students (right before speaking and right after
speaking during a normal weekday) then the students may have fallen prey to not really
reading and digesting the questions. Students may have just rushed through the
questionnaires to complete them; they may not have really read the questions. Speaking
anxiety may have brought on this limitation. If a student were anxious about speaking,
then it may have caused her or him to rush through the questionnaires or to not really
read and understand the�· questions.
Another limitation could be when the data were collected. When dealing with
collecting data from public speaking students there is truly no good time to collect data
If one collects data too early in the semester, then the students may be more nervous and
less competent because it is still a new experience for them. If one collects data too late
in the semester, then the students may be less nervous and more competent because they
have done this numerous times. In this study, I tried to collect data from the beginning of
the semester (the student's first speeches); the middle of the semester (the student's
second speeches), and the end of the semester (the student's final speeches).
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Hopefully, by collecting data from all the times during the semester, this study gives a
more broad-based understanding of student's competency and anxiety.
Another limitation came from the wording of some of the questions. There were
a few questions on the Communicative Competence Scale that left students asking what
exactly does that mean. In most cases, if students were unsure �f what a question meant,
then they just put a '3' for unsure. When collecting preparation time, all answers were
estimates of the actual time spent in preparation. I specifically asked them to answer in
whole number ofhours the amount of time they spent doing various activities. When
. estimating answers, there is always a possibility that people will overestimate or
underestimate the amount of time they spent completing a task. When one deals with the
act of speechmaking, this becomes even more problematic since all steps in the
. speechmaking process are interrelated. Students may have had difficulty actually
figuring out how much time was spent on just one particular task. There were also
situations wher� students would not answer in whole number of hours, but in number of
days spent completing a task. In this case, students' preparation time was not included in
the calculations because there is no way to know how many hours a person constitutes as
one day of preparation time. There were a total of 6 unusable preparation items because
these students answered in such statements as "one day; one week."
One limitation is brought on by one of the questionnaires used in this study. The
Communicative Competence Scale allows participants to rate each statement from 1 -�
with 3 being undecided or neutrat> This type of Likert scale allows for skewed data when
too many people rely upon the neutral answer rather than being forced to choose either
agree or disagree. If people do not want to take the time to read the questions or think
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about how they feel about the questions, then they will choose undecided because it is the
easiest thing to do. Too many people answering undecided skews any data collected
because it limits variability. This question may show why the reliability on this
instrument was much lower than in previous studies.
Future Research
Much research can still be done on public speaking anxiety and communication
competence. It seems to many speech communication researchers that public speaking
anxiety is an overdone topic; however, as one can tell from this study, ideas and theories
that are well known or well studied are not always truisms. When dealing with public
speaking anxiety, there may be more exceptions to the rules than rule-followers.
Self-perceived competency is one idea that needs to be studied more concretely in
the future. One would assume that self-perceived competency would increase over the
course of time; however, in this study self-perceived competency decreased over the
course of a speech. Self-perceived
competency needs to be studied more in-depth, not
r·
only over the course of one speech, but also over the course of several speeches and over
the course of a semester. It may be that it just takes a lot of time and experience to truly
change how competent one perceives the self to be. It also needs to be studied whether
competency may decrease over the course of a speech but have an overall increasing
effect on a person's competency.
When dealing with public speaking anxiety, a significant relationship between
public speaking anxiety and time exists. This study shows that state public speaking
anxiety does peak in the anticipation and continually decreases throughout the rest of the
speech. There is still an avenue for future research when dealing with public speaking
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anxiety. Specifically, if it decreases somewhat over the course of a six-minute speech,
how much can a person's public speaking anxiety decrease over the course of a semester
or life?
Self-perceived competency and public speaking anxiety have been studied
consistently, however, studies tend to vary about what that relationship is between the
two. Some findings suggest a direct, inverse relationship between these two factors;
some findings suggest that the amount of competency a person has is related to either
high or low public speaking anxiety; and, my finding indicated there is a direct, positive
relationship between these two :factors. So, the relationship between self-perceived
competency and public speaking anxiety needs to be studied further, specifically as to
whether competency affects anxiety or whether anxiety affects competency and how the
relationship works over the course of time.
The relationship between public speaking anxiety and preparation time needs to
be studied muc� further. We, as speech teachers, always tell student to prepare, prepare,
and prepare so that they will not be as nervous when they speak. However, in this study
it was fowid that there was no significant relationship between public speaking anxiety
and preparation. More research also needs to be done in the realm of the type of
preparation done (researching, organizing, evaluating, writing, etc.) and its effect on
public speaking anxiety. Are there certain areas where more preparation time will lead to
less anxiety while in other areas more preparation time will ac�lly lead to more
anxiety? These are two questio�·that need to be researched more thoroughly. Finally,
not only does time spent in preparation need to be researched but the amowit and type of
quality preparation needs to be studied. Students may be preparing enough when it
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comes to time, yet they may not be engaging in quality preparation or using quality
preparation techniques. Once again we realize that preparation time may not be
necessarily related to public speaking anxiety. Anxiety may affect the quality, amount,
and type of preparation performed, thus having a cyclical effect on the preparation
anxiety wheel. ·
It also seems that contagion theory and speaking order need to be researched
more. Both of these are very new constructs, so obtaining mixed findings is expected.
Intuitively, contagion theory is a good concept many feel is a factor in some people's
public speaking anxiety. However, there are many areas dealing with public speaking
anxiety and contagion theory that need to be studied. The first area is whether contagion
theory does lie in a class' speaking order and whether it affects students' public speaking
anxiety. The second area is whether public speaking anxiety may hinder the effect of
contagion theory on speakers. This may happen because anxiety tends to impede how
people read other peop!e's nonverbal and verbal cues. So, it is plausible that anxiety
causes speakers to incorrectly interpret previous speakers' cues. A final area would be
whether anxiety might hinder a person who is speaking, thus causing contagion theory to
not really come into play. If anxiety causes a speaker to not show emotions, then this
would cause contagion theory not to take place. So, multiple avenues for future research
into contagion theory and all its subparts exists.
A final area that needs to be studied more in-depth is sex and public speaking
anxiety. Specifically, this area needs to be studied as it applies to the Communibiology
theory, the theory of personality, and Gray's behavior inhibition theory. It also needs to
be studied whether other factors may affect sex and anxiety, factors that may or may not
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be specific to the speech context. There is also a need to study sex and self-perceived
competency. If females tend to be anxious prior to speaking, then will they also be less
competent or more competent than males about speaking? Once again we see this is a
new area within which to study the effects of public speaking anxiety.
Public spe�g anxiety may have been studied quite heavily. However, there is
still a lot of room for expanding research on this phenomenon. We, as researchers, do not
know everything about public speaking anxiety. This is especially true as new topics and
theories come out that may change the focus of our research. There are numerous
assumptions related to both public speaking anxiety and self-perceived competency.
However, it has been found that some of these rather intuitive assumptions do not always
occur as planned. Research needs to be conducted to make sure that these naive
assumptions really are true or whether we are just naive to make them true.
The purpose of this study was to research the old problem of public speaking
anxiety in a ne� light. New twists on public speaking anxiety were studied; and, these

..

twists helped to illustrate that public speaking anxiety and the research dealing with
public speaking anxiety is not completely overdone. Public speaking anxiety bas been
and will continue to be a problem for people of all ages. There will continue to be new
theories and new treatments for dealing with public speaking anxiety. This study did
provide support for already existing principles (e.g., that public speaking anxiety
decreases over time); and, it showed that st�te public speaking anxiety, and the situational
variables which can affect it, need:to be better researched.

This study supported the fact that the Communication Anxiety. Inventory can be
used to study state public speaking anxiety. This is especially helpful since the State65

Anxiety Inventory-form state is hard to obtain. Although some of the hypotheses were
unsupported, this study found that public speaking anxiety and its effects on individuals
is very unique. How public speaking anxiety affects individuals can vary greatly among
each person. This study helped show that public speaking anxiety needs to continually be
studied; and, anxiety can cause _intuitive assumptions to be unsupported. This study set
out to study public speaking anxiety in a new light; and, it reached its goal. This study
did, however, leave the door open for a whole new line of research on the very old
problem of public speaking anxiety.
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Appendix A: Sample Informed Consent Form

May 2 1 , 2002
Dear Public Speaking Students:
My name is Krist_in Kerns and I am a second year Master's student in Speech
Communication here at the University of Tennessee-Knoxville. I am asking for your
help by participating in a research experiment. Specifically, your answers to this research
experiment will help me in preparing and writing my thesis.
To help me with this research experiment, I am asking that you fill out two questionnaires
prior to giving a prepared speech and two questionnaires after giving your prepared
speech. There are a total of 56 survey questions, plus an additional set of demographic
questions. Completion time should take no longer than 10- 1 5 minutes. Please answer all
questions with your initial gut reaction. The questionnaires used in the pre-speech and
post-speech questionnaires may seem similar. However, they are different and they are
used to gauge similar but different constructs at different times.
I am asking that you please take a few minutes to fill out these simple questionnaires.
Please give them to me when you are done, or place them in the envelope and give them
to your instructor. No one but me will see your answers. I appreciate all the help that I
can get. Realize that at any time you may remove yourself from participation. If you so
choose, then let me know as soon as possible. No penalty will be issued if you choose to
withdraw from the experiment. However, it will be up to the discretion of your instructor
as to whether y�u will still gain the research credit upon withdrawing from the
experiment. I am asking that you sign your name below and fill out the last four digits of
your social security number. This is just giving me informed consent to use the data
collected from you, unless instructed otherwise, for my thesis research.
Thank you so much for your time and your help!
Sincerely,
Kristin Kerns
University of Tennessee-Knoxville
293 Communication Building
Knoxville, TN 37996
Office: 974-0696 or 974-8007 �:E-mail: KNKems@aol.com
Name : _____________ SSN : _ _ _ _ (last 4 digits)
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Appendix B: Pre-Speech CCS
Instructions: Complete the following questionnaire/scale with yourself in mind. Specifically , the

feelings you have about your upcoming speech at this exact moment in time. Rate yourself one
of the following numbers before each numbered question based upon how you feel right now.
Always keep how you feel at this moment in time in mind as you answer. Please use the scale
below to rate yourself as a:
1 = Strongly
Agree

__ l .
__2.
__3.
__4.
__5.
__6.

2 = Agree

. 3 = Undecided

I find it easy to get along with others.
I can adapt to changing situations.
I treat people as individuals.
I interrupt others too much.
I am "rewarding" to talk to.
I can deal with others effectively.

4 = Disagree

5 = Strongly
Disagree

__· _7. I am a good listener.
__ 8. My personal relations are cold and distant.
__ 9. I am easy to talk to.
__1 0. I won't argue with someone just to prove he/she is right.
__ 1 1 . My conversation behavior is not "smooth."
__ 12. I ignore other people's feelings.
__1 3 . I generally know how others feel.
1 4. I let others know I understand them.
__ 1 5 . I understand other people.
__1 6. I am relaxed and comfortable when speaking.
__ 1 7. I listen to what people say to me.
1 8. I like to be close and personal with people.
1 9. I generally know what type of behavior is appropriate in any given situation.
__20. I usually do not make unusual demands on my friends.
__2 1 . I am an effective conversationalist.
__22. I am supportive of others.
__23 . I do not mind meeting strangers.
__24. I can easily put myself in another person's shoes.
__25. I pay attention to the conversation.
__26. I am generally relaxed when conversing with a new acquaintance.
__27. I am interested in what others have to say.
__28. I do not follow the conversation very well.
__29. I enjoy social gatherings where I can meet new people.
__30. I am a likable person.
__3 1 . I am flexible.
__32. I am not afraid to speak with people1n authority.
__33. People can come to me with there problems.
__34. I generally say the right thing at the right time.
__35. I like to use my voice and body expressively.
__36. I am sensitive to others ' needs of the moment.
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Appendix C: Pre-Speech CAI
The following items describe how people communicate in various situations.
Choose the number from the following scale that best describes how you feel right now, prior to
your upcoming communication experience (ie giving your prepared speech).

Instructions:

1
Not at all

--- 1 .
___2.
___3.
___4.
___5.
___6.
___7.
___ 8.
___9.
__ 10.
__ 1 1 .
__ 12.
__ 1 3.
__ 14.
__ 1 5 .
__ 1 6.
__ 17.
__ 1 8.
__ 1 9.
__20.

3
Moderately so

2
Somewhat

4
Very much so

I feel tense and nervous.
I feel self-confident when speaking.
I am afraid of making an embarrassing or silly slip of the tongue while speaking.
I am worried about what others will think of me when speaking.
I feel calm about speaking.
I feel ill at ease using gestures when I speak.
I can not think clearly when I speak.
My listener(s) will be interested in what I have to say.
I feel poised and in control while I am speaking.
My body feels tense and stiff when I am speaking.
My words become confused and jumbled when I ani speaking.
I fee� relaxed when I am speaking.
My fingers and hands tremble when I am speaking.
I feel like I have nothing worthwhile to say.
I have a "deadpan" expression on my face when I speak.
I find myself talking faster or slower than usual.
While speaking, I find it easy to find the right words to express myself.
I feel awkward when I am speaking.
My h�rt seems to beat faster than usual.
I maintain eye contact when I want to.
Personal Information

I ) Instructor: ___________________________
2 ) Class Time : ___________________________
rd
th
nd
th
th
,t,,
st
th
th
th
3) I am _____ speaker ( I , 2 , 3 , 4 , 5 , 6 , 7 , 8 , 9 , I 0 ).

4) Date speech is to be given : ____________

5) Gender:

------Male ---------Female

6) Age: _______

7) Ethnicity: __________________
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Appendix C: Pre-speech CAI {cont.)
8) Year in college:

---Freshman

___Sophomore

---Junior

Senior

9) GPA: _______
1 0) What is the grade that you expect to receive on this speech? ___________
1 1 ) How much time did you spend _____ : (please note in whole number of hours)
a)
b)
c)
d)
e)
f)

selecting and narrowing a speech topic: ______________
researching your speech top ic : ________________
writing your speech : ____________________
organizing your speech: ___________________
reviewing, evaluating, and editing your speech: ___________
practicin� your speech : ___________________

1 2) What are the last four digits of your social security number? ___________

(*This is used to verify that I am comparing both the pre and post questionnaires
of the same person)

·

.... ..
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Appendix D: Post-CCS
Instructions: Complete the following questionnaire/scale with yourself in mind. Specifically, the
feelings you have about your upcoming speech at this exact moment in time. Rate yourself one
of the following numbers before each numbered question based upon how you feel right now.
Always keep how you feel at this moment in time in mind as you answer. Please use the scale
below to rate yourself as a:
1 = Strongly
Agree

2 = Agree

3 = Undecided

4 = Disagree

5 = Strongly
Disagree

__ l . I find it easy to get along with others.
__2. I can adapt to changing situations.
__3. I treat people as individuals.
__4. I interrupt others too much.
__ 5. I am "rewarding" to talk to.
__6. I can deal with others effectively.
__7. I am a good listener.
__8.' My personal relations are cold and distant.
__9. I am easy to talk to.
__ 10. I won't argue with someone just to prove he/she is right.
__ 1 1 . My conversation behavior is not "smooth."
__ 12. I ignore other people's feelings.
__1 3 . I generally know how others feel.
14. I let others know I understand them.
__ 1 5. I understand other people.
__ 1 6. I am relaxed and comfortable when speaking.
__ 1 7. I listen � what people say to me.
__ 1 8. I like to be close and personal with people.
__ 1 9. I generally know what type of behavior is appropriate in any given situation.
__20. I usually do not make unusual demands on my friends.
2 1 . I am an effective conversationalist.
__22. I am supportive of others.
__23 . I do not mind meeting strangers.
__24. I can easily put myself in another person's shoes.
__25. I pay attention to the conversation.
__26. I am generally relaxed when conversing with a new acquaintance.
__27. I am interested in what others have to say.
__28. I do not follow the conversation very well.
__29. I enjoy social gatherings where I can meet new people.
__30. I am a likable person.
3 1 . I am flexible.
__32. I am not afraid to speak witti. people in authority.
__33. People can come to me with there problems.
__34. I generally say the right thing at the right time.
__35. I like to use my voice and body expressively.
36. I am sensitive to others' needs of the moment.
79

Appendix E : Post-CAI
Instructions: The following items describe how people communicate in various situations.

Choose the number from the following scale that best describes how you feel right now, right
after giving your prepared speech to your Public Speaking class.

Not at all

2

3

Soinewhat

Moderately So

4

Very Much So

--- 1 . I felt tense and nervous.

__2.
___3 .
___4.
___5.
___6.
___7.
___8.
___9.
__ 1 0.
__ 1 1 .
__ 12.
__ 1 3.
__ 1 4.
__ 1 5.
__ 1 6.
__ 1 7.
__ 1 8.
__ 1 9.
__20.

I felt self-confident while speaking.
I was afraid of making an embarrassing or silly slip of the tongue while speaking.
I was worried about what others thought of me while speaking.
I felt calm about speaking.
I felt awkward using gestures while I spoke.
I could not think clearly while I spoke.
My listener(s) were interested in what I had to say.
I felf poised and in control while I was speaking.
My body felt tense and stiff while I was speaking.
My words became confused and jumbled while I was speaking.
I felt relaxed while I spoke.
My fingers and hands trembled while I was speaking.
I felt like I had nothing worthwhile to say.
I had a "deadpan" expression on my face while I spoke.
I found myself talking faster or slower than normal.
While speaking, I found it easy to find the right words to express myself.
I felt awkward while I was speaking.
My heart seemed to beat faster than normal.
While speaking, I maintained eye contact when I wanted to.
Personal Information

1 ) Instructor: ___________________________
2) Class Time:

--------------------------

3) I was --- speaker. ( 1 st , 2 nd , 3 rd , 4th , 5 th , 6th , 7 dt. , 8 th , 9th , 1 0th )
4) Date speech was given: _______________________
5) What is the grade you expect to receive on this speech? ____________
6) What are the last four digits of your social security number? ___________
(�his is used to verify that I am comparing both the pre and post questionnaires of the same
person).
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